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PREFACE

This atudy represents an attempt to identify the status of change {in Towa
elementavy achools. It ie intended to provide current data reflecting the
prevalence of twenty-six selected ¢ducationsl prectices. Included also are
data conceraning the adoption process, proposers, influencers, degree of staff

involvement, pre-service sctivities, in-service activities and degree of
teacher change required.

Those achool districts anticipating the use of any one of the twenty-six
selected practices are urged to study assiduously the data relative to the
specific practice. The infusion process of specific educational practices into
elementary schools is no simple task, Schools can learn from each other,
Muministrators who are desirous of additional information concerning schools
fncluded within this scudy are urged to contact the authors. Special thanks to

Margaret Loomar for typing this study.
Bradley M, Loomer
Chairman
Regsearch Committee
Towa Asgociation of
Plesentury School Principals
Professor
University of lowa

Harold Sloan

Principal
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Chapter 1}
INTRODUCTION

In a society 1ike ours acadenic patterns change more slowly than any

others. 1In my lifetime, in England, they have crystallfsed rather

than loogened. I used to think {t would be about as hard to change,

say, the Oxford and fambridge scholarship examination as to conduct a

major revolution. T now believe that I was overopti{mistic (Snow, 1961, p. 186).

Snow's pessimistic comment on the ability of English educational
institutions to make changes might well have been made about the ability of
America's public schools to instigate change only a few years ago. While some
experts suggest that schools in America are still woefully lacking {n needed -
changes, and others report their belief that schools ara not capable of
initiating adequate change, it 1s apparent that many feel that the theme of
change has had considerable impact upon the schools. Garrison (1968) stated:
"There has not been a time in the history of American educatiop when there
was as much interest as there 18 now in innovation and change (p. 432)."

Innovation and change appear to be key words in education today. Within
the past decade an increasing number of articles in professional periodicals
have discugsed the various aspects of change. Conferences and conveations have
continually developed the theme of change. Scores of tooks have been published
which have helped develop interest in instigating change in the schools. It is
apparent that the concept of change is a ~ommon element in a vast amount of
material that is being presented today.

Buchan (1971, P. 298) not:d that the impetus for change has come from
many sources! the government, teachers, parents, students, scholara from the
various disciplines, community pressure groups, and critics of educatfon. 1In
short, nearly everyone has 7dded to the cry for change in education.

Fabrr and Shearron (1970, p. 7) have suggested that changing societal
forces have aleo helped create a demand for the schools to change. Technological
advances, which have caused a re-evaluation of the use of manpower, the rise of
metropolitanism, racfal desegregstion, teacher milituncy, and emphasis on
education of the disadvantaged are all societal pressures which have acted on the
sctools and created a demand for change.

Hearn (1971) explained the increasing emphasis oa change when he stated that
mass accesa to public education has helped accelerate the pace of change. As
more ard more literate people emerge from the schools, more and more of them have
ideas adout who and what should be changed."...Possibly what we necd are more
effective methods of channeling and arbitrating the energles of this multitude
of change agents (p. 358)."

In response to these vacious forces, schools have been instigating change
at an accelerated rate. A recent survey of instructional practices in Iowa
schools gives some indication of the increasing nunber of changes that are
occurring in Towa schools., (ISEA, 1971)

In 1969 the lowa State Education Association asked superintendents to
fndicate which of tweuty-three innovative practices and specialized course
offerings were present in their districts. In 1971 & follow-up study was
conducted to determine the status of these same practicres. The results showed
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that oineteen of the twenty-three practices gshowed an increase in the number and
percentege of schools usiag them.

The 1971 study also included quastions about twenty additional practices
thay did the 1969 study. While the results of the study, reported only in
table form, did not indicate such, the inclusion of the additional twenty items
might suggest thst these additional innovative practices had gsined enough
prominence since the 1969 study to warrant their inclusion in the 1971 survey.

Rogers (1965), in discussing implications for research concerning
educstionsl innovations, commented:!

Perhaps one implication of the present paper for educational research ig
that there 18 not enough of it, . . . I would s:gue that {n conjunction
with research to develop educational innovstions, we need study on how
these new ideas sprcad and are adopted. (p.60).

, Miles (1964) also emphssized the need for further research regarding

¢+ educational innovation when he listed classes of fmportant questiona that need
further clarification through resesrch. One clsss of questions posed by Miles
ssked, "What sort of persons or groups characteristicslly serve ss advocates
of inoovation (pp. 40-42)7"

This study concerned 1t§elf with cextain aspects of the adoption process
in elementary schools in lowa.

Statement of the Problem

The purposes of thia atudy were twofold: 1) to determine the prevalence of
selected practices and programs in the elementary schools in lowas, and 2) to
investigate principals' perceptions of cexrtain aspects of the adoption process
tnvolved with these practices snd programs.

Significence of the Study

In & recent doctoral study st the University of lowa, Thomas Marx (1970)
investigated educational innovation and the adoption process in secondary
schools of Iowa. This present study tnvestigated certain aspects of the adoption
.~ process in elementary schools in lowa. This study, together with the study by
. Harx= should help provide a more complete anslysis of the sdoption process in
Tova's pudblic schools.

Limitations
The following 1inftstions of this study should be noted:

1) The responses obtained from the principals on the questionnaire could
not be validated.

2) Only those principsls who responded to the questionnsire became factoras
in the final outcome of the study. It wss not posasible to find out
how those who failed to respond to the queationnaire might have affected
the . 1inal results.

3. No attempt was made to investigate the suality of the programs within
the buildings snd only limited information was gathered to learn how

2
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~ extensively the practices wera used in the buildings., Also, the
degree to which the programs were developed in the buildings was not
ascertsined.

Chapter I1I
METHODS AND PROCEDURES

The purposes of this study were! 1) to determine the prevalence of
selected pregrams and ¥ract£ce- in the elementary tchools of Iowa, and 2) to
investigate principals' perceptions of certain aspecte of the adoption procese

involved with these practices and programs.

This chapter preseats the procedure used for selection of the practices
to be investigated. The development of the survey instruments, the selection
of participants, the collection of data, and the procedure used for anslysis of
the data are discussed for each of the three parts of the study.

Selection of Practices

The development of the list of practices and prog=ams to be iavestigated was
the first task undertaken in this atudy. A review of the literature related to
innovative practices in elementary education resslted in the selection of twenty-
six programs or practices that thia study would investigate. Each practice was
briefly defined in an at*empt to avoid confusion or misunderstanding by the
respondent in determining the existence of the specified program in a building.

. The definitions were developed following & search of the related literature,
in nost instances it was difficult to find uniform definitions of the practices
and programs being investigated, The left the writers with task of choosing a
definition thau seemed most logical and appropriate. When one source did not
yield an adequate defintion, two or more sources were used fa arriving at the
definition selected.

The definitions were then examined by the authors and by & number of
graduate students in elementary education., Modifications were made in some of
the definitions as a result of these examinations. The twenty-six practices
investigated were:

!. TUTOR1AL PROGRAM - An organized program in which one chilg,
acting as a teacher, works with snother child as & tutor. The
tutor may give direct instruction or rainforce previously
learned material,

2. TEAM TEACHING - A type of instructional organization in which two or
more teachers assume joint responsibility for all or a significant
part of the planning, instruction, and evaluation of a group of students,

3. PARAPROPESSIONAL PROGRAM ~ The use of paid non-degree persons for
assisting teachers with non-instructional tasks,

4. VOLUNTEER AIDES ~ An organized program using volunteer helpers for
assisting teachers with non-instructional tasks.

A FullToxt Provided by ERIC
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5.

6.

1.

9.

10,

11,

12,

13.

14,

15.

16,

17.

18,
19.

20,

UNSTRUCTURED TIME = A regularly scheduled perfod of time that {s not
planned by the teacher, but is left for the student to utilize as he
desires (vithin broad guidelines established by the school),
INDEPENDENT STUDY =~ A procedure which allows atudents the opportunity
and the time to pursue a leasning ectivity that hss been proposed or
elected by the individual student. It should not be confused with
teacher initiated projects, uniform homework, or acatwork.
COMPUTER ASSI1STED/MANACED INSTRUCTION = A form of {natruction which
uses the capabilities of ¢ computer. The atudent may react directly
with the computer during the learning process or the computer may be
used to direct instruction or moniter the learning progress of a child.
PROGRAMMED INSTRUCTION ~ Learning materials designed so that the
student proceeeds in small gsaquential steps, responds to the materisl
presgented, and ie informed immedfately whether or not the response
selected {s correct.
MULTIAGE OR MULTIGRADE GROUPING - A form of school organization where
children of different chronological and grade levels are deliberately
grouped together for instructional purposes.
MINORITY CULTURES = A course of study designed for the purpose of
helping children obtain & better understanding and sppreciation of
winority culture groupa.
LEAPNING PACKAGES OR LEARNING CONTRACTS ~ Activities developed and
esigned in such a manner that a child may proceed through the learning
activity independently.
DIFFERENTIATED STAFPING - A staffing pattern which formally places
teachers at various levels uf reponsibility according to defined roles
or tasks. Teachers are placed in these roles according to their
particular talents and strerngths. Remuneration varies according to
the role arsignment, '
BEHAVIORAL OBJECTIVES = The objectives for the major portisn of one
course or curricular area are written {in terms of behavior that can be
specified and mensurad,
SPECIFIC LEARNING DISABILITIES - A program where children with specific
learning disabilities are diagnosed and an appropriate instructional
program formulated.
TEACHING MACRINE ~ A mechanical) device which preseats an educational
program designed to teach a student through a controlled learning
sequence,
MICRO TEACHING - An organized and continuing program that makes use of
videotaping as an in-service tool for the improvemeat of instruction,
Lessons taught by & teacher are video-taped to allow the teacher an
opportunity to observe himseli and make a selft evaluation of the lesson
taught,
DIAL ACCESS - An audio-visual technique that allows studerts to selert
audfo and/or video recordings from a centralized source by dialing
predetermined codcs.
INTEREST CENTERS ~ Areas, established by the teacher, where students
may go, individually or in small groups, to work when time allows.
NONGRADED ORGANIZATION ~ An arrangement in which the usual grada labels
dre removed from some or all classes. It is an organizational approach
which seeks to implement the idea of continuous pupil progress.
ELEMENTARY GUIDANCL - A program which provides the services of a
certiffed elementary counselor on a full- or part-time basis.
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21, DRUG ABUSE PROGRAM = A course of study designed to acquaint children
with the toplo of druga, their use and abuse,

22, OIEN SPACE SCHOOL - A building constructed im such a manner that the
instructional program takes place in a large open area (8). Provi-
8ions may or may not be available for dividing the large open area
into aeveral small sreas.

23, - FAMILY LIFE OR_SEX EDUCATION ~ A course of study that focusea on

usan sexuality as it appliea to an individual's total adjustment
to his fanily and society. )

24, INDIVIDUALIZED INSTRUCTION -~ The major portion of at least one
curricular erea ia organited in such a manner that each child 4s
allowed to wove at his own pace thvrough a learning program designed
to meet the interests, needs, and abilities of the child,

25. A PROCESS APPROACR TO SCIENCE = A sciencr. program where the primary
ezphasis {s on developing the eame proce es that gcientists emplony
in scientific {nquiry.

26, CAREER EDUCATION ~ A program designed to help students develop
positive attitudes toward work and recugnize the important role work
plays in individual 1ife styles.

Prevalence of Selected Practices
in lova's Elementary Schoola

The first part of the study waa designed to ascertain the prevalence of the
twenty-gix practices and programs in lowa's elementary schools. A queationnaire
was developed to obtain the desired data (See Appendix A).

The instrusent was brief and direct. It consisted of a listing of the
twenty-six practices and programs under investigation and their definitions.

Each respondent was asked to indicate whether or not the listed practices
and programs were present {n his elementary building. For those practices
marked as present, the respondent was asked: 1) to fndicate how many years the
practice had been in effect in his building, and 2) to indicate the grade levels
that were involved with the practice or program.

In an attempt to determine the status of these practices and programs on
a statewide basis, it was decided that the questionnaire be sent to the
elementary principals in each of the elementary schools in the state of Iowa.
The names of the elementary principals in lowa's elementary schools were obtained
from the State Department of Public Imstruction., Those individuals who served

as principals in more than one building received more than one questionnaire
to complete.

The questionnaires were mailed to the principals on April 12, 1972, One
thousand two hundred sixty questionnaires were sent to nine hundred sixty
individual principals.

As the questionnaires were returned, they were recorded on a form
constructed by the writers for tabulating purposes,

On April 26, 1972, two weeks after the instruments had been mailed, &
deadline was established fcr selecting the populaiion for Part II of the study,

5
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Questionnaires recelved after this date were recorded and tabulated, but were

not used as a part of the population for Part II of the study, On the April

26th deadline 705 questionnaires had been received from 645 principals. This re-
turn represented 56,0 per cent of the elementary buildings in the state and 67.2
per cent of the state's elementary principals.

The final number of questionnaires received was 791, This represented
62,8 per cent of the elementary buildings in the state. The final tabulation
showed 636 or 72.5 per cent of the state's elementsry principals had responded
to the first questionnaire.

The data for Part I of the study were reported as numbers and percentages
of schools reporting the existence of the twenty-six progrars and practices
investigated.

+ Principals' Perceptions of the Adoption Process

The second part of this study was designed to learn more -bout principals'
perceptious of the ad:ption of the twenty-six practices and programs under
investigation. A second questionnaire was constructed for this part of the
study. The second instrument investigated six sources as to their importance
in proposing programs and for the degree of influence these six sources had on
the decision to adopt the programs ia a building.

The sources investigated for proposing the changez and influencing the
adoption of the programs or practices were!

1. Superintendent

2. Other Central Office Staff

3. Board of Education

4. Building Principal

5. Teacher (s)

6. Citizens

7. Unknown

The degree of influence each of these six sources had on the adoption of the
specific programs was measured as:

1. Much

2. Some

3. Little
'Y None

S5, Unknown

The second questionnaire was also constructed to gain added {nformation about
other factors related to the adoption process of each program. The information
obtained included: 1) how extensively the staff was involved with the progranm,

2) how receptive the staff had been to the program, 3) how much change had been
required of staff members as a result of the program, 4) how much preservice
training the staff had received before the program was initiated, and 5) how
auch inservice training the staff had received following the {nitiation of the
program,

Tt was decided that the sample for Part II of the study would be chasen from
the principals who had responded to the first questionnaire before the established
April 26, 1972, deadline.

RIC
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Two hundred twenty-five of the 645 principals who had responded to the .
first questionnaire before April 26, 1972, were selected through the table of
random numbers.

An analysis of the programs in the two hundred twenty-five schools chosen
to be involved in the second part of the study revealed that information
concerning the adoption of less prominent programs would not have been ascer~
tafned through the random sampling procedure.

None of the three schools having indicated the presence of Computer
Assisted/Managed Instruction were among the randomly selected schools. To learn
something about the adoption of this program gll three schools having Computer
Assisted/Managed Instruction were added to the randomly selected schools.

Only seven of twenty schools indicating the presence of Dial Access were
included among the two hundred twenty-five randomly selected schools. Three
more schools having Dial Access were selected to be {ncluded in Part LI of the
study. The questionnaires wers mailed on April 29, 1972.

On May 12, 1972, efghty-two follow-up letters vere sent to principals who
had pot responded to the second questionnaire.

A total of one hundred seventy-four questionnaires were returned. This was
75.3 per cent of the total number of principals involved with this part of the
strdy.

The responses on each questionnaire were key punched onto IBM cards for
processing by The University of lowa Computer Center. A program was devised
to report the collected data in a percentage f-rmat. Percentages were tabulated
for each practice to indicate the degree of involvement each of the six sources
investigated had in both proposing the program or practice and in influencing its
edoption. Percenrages were also tabulated on the responses to the five
questions asked about each practice.

Chapter 1il

ANALYSIS OF THE DATA
The purposes of this study were: 1) to determine the prevalence of
selected programs and practices in the clementary schools of lowa, and 2) to
investigate principals' perceptions of certsin aspects of the adoption process
involved with these practices and programs.

This chapter has been divided into two sections for presentation of the
two purposes stated,

Prevalence of Selected Practices in
Jowa Elementary Schools

Table 1 reports the prevalence of the twenty-six programs ard practices
under investigation as view by principals in Iowa's elementary schools. The
percentages in Table 1 are basad on 791 returned cuestionnaires.

7




Interest centers and paraprofesaional programs appeared to be the two most
commnon practices of the twenty-six {aveatigated, Interest centers vere reported
in 75.3 per cent of the schools, while 71.6 per cent reported the existence of
paraprofessional programs,

Tabdle 1

Prevalence of Twenty-Six Selected Practices
In Towa Elementary Schools

(N = 791)

Practices Number of Percentage

Schools of Schools

Reporting Reporting

Practices ‘Practices
Interest Centers 596 75.3
Paraprofessional Program 566 1.6
Drug Abuse Program 448 56.6
Individualized Instruction 436 55.1
Specific Learning Disabilities 399 S04
Programmed Instruction 390 49.3
Tutorial 2rogram 390 49.3
Process Science 372 47.0
Learning Packages 346 43.7
Volunteer Aides ‘ 340 43,0
Behavioral Objectives 290 36.7
Team Teaching 290 36.7
Family Life or Sex Education 227 28.7
Independent Study 213 26,9
Unstructured Time 212 26.8
Elementary Guidance 196 24.8
Teaching Machines 189 23.9
Multiage Grouping 179 22.6
Minority Cultures 161 20,4
Nongraded Organization 135 17.1
Career Educatlon 134 16.9
Micro Teaching 117 14.8
Differentiated Staffing 86 10.9
Open Space School 69 8.7
Dial Access 20 2.5
Computer Assisted Instruction 5 .6

Eight programs or practices: tutorial programs, volunteer aides, programmed
instruction, learning packages, specific learning disabilities, drug abuse,
individualized instruction, and process science, were reported in approximately
half of the schools, The actual percentages ranged from 43 per cent for
volunteer aides to 56,6 per cent for drug abuse programs,

Both team teaching and the use of behavioral objectives were reported in
36.7 per cent of the schools.,

8
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Botvccn 20 und 0 pcr cont oz cho rospondentl 1ndtentod cha exiotonco
{trﬂétbred time," indspendent study, Rultiage: troublns, ﬂinorlty tulturei,
eaching machines, oienentary guidance, and fanily 11fe progians in their ,
gbulldgasi. ‘The actusl pavcentdges of schools reporting thise srlcttcec ranaed
0.4 por,cdﬂt for n(nortty eulturc; to 28, 1 por cont tor nnily ltfc ~

' na zo pet ceut.ot the ochoolo repottc& the uso ot compu:er asétc.ed
:ruction; differentiated ntu!fins. miiro teaching, dial access, ‘nongradéd
rgunizatloﬁ. open opate wchools, and catedr cducations Twu of thesde seven
§YoBd, computer assfeted instruction and dill access, wore found 1u 1eau thth
:thzécyyet cent ot thc tcpbtitng tehooll| o

r»m”x ' Per eped ‘. t

rhtc cec:ion concernl 1tself uith prtneipalu‘ petceptionu osl 1) the
sportance of six souices as program ‘proposers, 2) the degree of influence thess
bix sources exerted on the decision to adopt the proarnm. and 3) !1ve other i
‘factors’ rcluted to. the adoptton procees. : gt

unalyiiu and presentattoa purposee the :vonty-aix praetiee! 1re1uded :
the ‘atudy wete categorized as follows: 1) orzanizationsl practices,
‘2)cutricular-type prograzs, 3) practices related to pernonnolz 4) instructional
ractices, 5) waterials related to instruction, and 6) "other', a category that ,
includes two practtcea that did not appear to. loateally belong i the ftrst tive~‘
jcateg PR S ;

e The tollowing dats were dertved from 174 returned questtonnairca which had
been desi ned to gethor the desired 1nformntton.

S Table 2 repor:s prtnetpala' perceptions of the rolea played by »ix sourees
,1n propoatng four orsantzattonal practicea (See Appendix B). . . ,

: Ptincipnls saw themselvea 1n an 1mportant poettton ac proposers of the
Lorgantzattonal practices investigated. Approximately half of the reapondenta
marked themselves 28 che original proposers of each praectce. .

Supertntendents were algo viewed as important propoaera.~ The nupertntendentf ;
«re¢e1Ved their highest racing as the proposers of open space schools. They'
'received thetr 1ovest rating as the original proposers of tean teaching.

: Tosether. prin: tpals and superlnf-ndenta were viewed as the proposers of
ultfage grouping by 73,9 per cent of the reapondents, Approximately 60 per
ént naged either thezselves or superintendents 4s the origtnnl propogers of che ¥

‘other three practices, Seventy-one pet cent reported themselvea or teachers

.a8 first propoutna tean teaching.

51ight1y over ten per cemt of the ptincipals reported that central office
personnel firgt proposed the use of the hon-graded organization, This was the -
.-only practice of the four where over 10 per cent of the respondents 1ndicated
{,the central office staff as program proposers.
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“ ‘Thq boa:dkdt education and ¢itizens were not named as baviog proposed any
of the tour organizationil practices, ' ' ' S

,~‘:a' Neitly ona;ghitdfof the pilneipals teported'tbe original proposal for open
- dpace gechools to be a tesm effort, involving two or wore sources, Approximately
10 per cdnt reported a team effort 4n proposing the other three practices.

“;1'.Pt1ncipals' perceptions of the degrees of influence of six sources on = - -
.the adoption of tour'qrganiaational practices are presented in Tables 3, 4, LTSRN

- Elementary principals viewed themselves as most influential of the six ;
- Bources in the adoption of thdse four ptactices. The percentages of principals :
‘¥epeting themselves as having "much" influence ranged from 75 per cent for open
8pace schools and the nongraded organization to slightly over 79 per cent for:
multisge grouping and team teaching. ; ~ ~ S

« Teachera were also vieved as being fnfluential fa the adoption of the four- .-
“Practices. "Fifty per cent or more of the principals rated teachers as having .. ..
'much” {nfluence in the adoption of the practices. The actual percentages ranged
from 50 per cent for open ‘space schools to 55.9 per cent for multiage grouping, '
With ¢ach of these practices from 25 to 32.1 per cent of the respondents oo
reported the teachers to have "some" influence in the adoption process, <

- The {nfluence of the superintendent seexéd o vaty from practice to practice,

‘The ‘percentages of Princfpals reporting "much" influence on the part of the = = ..

‘superintendent ranged from 14.5 per cent for team teaching to 56.3 per cent for

-open ‘space schools,  With open space schools 87.6 per cent of the principals”

‘reported the superintendent to have aither “much” or "some" influence, while . o

with multisge grouping the responses were divided almost equally among the four
9 R Fol e T e Y
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<= The {nfluence exhtbited by the central office staff also varied. Central = =
offtce personnel appeared to have most influence fn the adoption of open space
schools, wi'th 50 per cent indicating either "much” or "some" influence. They

appeared least influential with multiage groupinp, T g

©,7 The board of education was reported to have most influence in the deciston
o adopt open space scheols. With this practicé 31.3 per cent of the principals :
Teported the board to have "much" influence. They appeared to have least influente = -
4n the adoption of rultisge grouping. T ) o T : e

..o Citizens appesred to have & ninor impact on the decision to adopt any of the
four practices in this category, The principals gave citizens their higheat
- xanking with the non-graded orgardzation and open space schoola, where 21.4 per
‘cent and 25 per cent of the principals, respectively, reported citizens to have .
“.:M'some" 4nfluence on the decislon to adopt the two practices, ) )

- Table ? describes the extensiveness of teacher involvement with four
i organizational practices.

The nongraded organization appeared to be the most highly tmplemented
~i'practice, with over &0 per cent of the principals reporting efther "ail"
teachers or "most" teachers involved with the practice.

10
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- hpproximataly 3% per cent of the principals reported either "all' or
:-ﬁnjg“ ol’;h; teachers i their buildings were involved with wultiage grouping.

el In half of the buildfugs open space teaching areas were reported to
fayolve "a11" o "most" of the teschers. The remafning 50 per cent vere
d;v;ded equally between the responses of "some" and "few' teachers involved.

: Tean teaching appeared to be the least widely implezented of the four
tganizational practices, with approxisately 60 per cent of the principals
eporting elther "some" or “few" teschers involved. Nearly one-fourth
indicated that only "few" teschers wers involved.

. Table 8 rveports that the orgenisation pracieices! team teaching; multisge
jrocping, nongraded organisation; and open space schools, were viewed as
“eithdr "very well received" or "well received” by 71,0 per cent, 67,6 per cent,
60,1 per cent, and 75,1 per cent, respectively, of tha responding principals.

; ¢5§ perceﬁicgg of principals marking "fairly well received” ranged from
‘18;8‘yer cent for open space achools t0.39.3 per cent for nongraded organieations.

;“‘ﬂwith éhe lkceptioh of open space schools, less than 3 per ceat of the .
Tespondents marked "not well received" to describe teacher receptivity to the =
ractices, ~About 6 per cent marked "not well received" to describe open space

- fPri@clpala? perceptions of the change required of teachers as a result
f:the four‘organ;:ationql practices are presented in Table 9,

=: . With three of tha four practices approximately $0 per cent of the
tespondents fodicated that either "much" or “some' change was required of
teachérs upon practice implementation. With open space schools all of the
respondeats gave these same two responses in referince to change required.
The actusl percentages ranged from 50 par cent for multiage grouping to

15 per cent for open apace schools, ; ,

- © Table 10 presents the preservice preparation provided for the four
organizational practices, T :

“- 10 each of the four practices more than half of the respondents reported
the preservice training provided to be at least "sdequate', The percentages of
‘principals marking either "highly adequate" or "adequate" for the four prograng
tanged froa $5,9 per cent for multiage grouplag to 67.9 pet cent for nongraded
organization. The percentages marking "highly adequate" ranged from 8.7 per
gent for team teaching to 14.3 per cent for nongraded organisations.

... The lavgest percentage of negative responses toward preservice training
wvas evident with open space schools, vhere 18,8 per cent of the respondents
Teported tha training provided to be "totally fnadequate". This rating wes
‘over 11 percentage pointeé higher than the closest completely negative response,
‘that of 7.1 per cent for the nongraded organization,

-~ Table 11 reporte that 50 per cent or more of the principale indicated
at least "adequate" ingervice training was provided for each of the
organizational practices fncluded in this category. The percentages marking
‘either "highly adequate" or “adequate" ranged from 50 per cent for multiage
grouplng to 68.7 per cent for open space schools,
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Over 14 per cent of the principals reported the inservice program for the
nongraded organization to be "highly adequate”. This rating vas over twice as
large sa the next largest prrcentsge, that of 6,2 per cent indicating “"Highly
adequate" inservice for open space schools, :

While a majority of the respondents reportéd the inservice programs for open
space schools to be “"edequate", 12,5 per ceat reported "totally inadequate"
training for this practice. This percentage was nearly three times as large
a3 the next largest rating that indicated "totally inadequate" inservice training,
that 4.3 per cent for team teaching. ~ : ‘ '

?‘ Qurricq;dg-txge Progiagg

Tqblo 12 describes how principals perceived six sources as propogers of
eprricu;;r-typq programs (See Appendix C), ) : )

.. . The princ¢ipale gurveyed viewed teachers as important in propoaing four

. programst winority cultures, drug abude, family 1ifc, and process science.

" Ratings ranged from 20 per cent for family 1ife to 27.3 per cent for process

- dclence, Career education was the only program in which teachers did not -

. :-appear to function as program proposers.. Only 3.8 per cent of the respondents .-
. hame teachers as first proposing such programs., This. figure was far smaller -
- than the numbers and per cents of principals who saw teachers as proposers of

_.the other four programs, , o ; .

" Principals conaistently ranked their schools' central office staff as .
;- idportant proposers of these programs. They received their highest rating as - -
. proposers of career education. 26.9 per cent, and their lowest ratitg as

2 proposers of drug abuse programs, 17 per cent,

: Together, central office personnel and teachers were vieved as proposers

. of ninority cultures and process science programs by approximately 50 pet cent -
of the responding principsls, - Central office personnel and supetintendents wers

‘naimed as the original proposers of career education programs by a combined total

of 46,1 per cent, while approximately 30 per ¢ent named the two soutces ag oo

"  original proposers of drug sbuse and family life programs.

Pridcipsls rated themselves and their superintgndents less often as - =
proposers of these programa, The greatest difference between these two gources .-

; vas found vith process sclence, where principals named themselves as the
o original proposers nearly five times as often. ) ’ T

_Citizens and boards of education were not seen in important positions as
proposers of curricular-type programs. Family life was the only program in
vhich more than 10 per cent of the priniipals named citizens as original
‘proposers. In none of the five programs was the board viewed a8 a proposer by
even 5 pet cent of the respondents, o SR

Approximately 10 per cent of the responding irincipals indicated s tghm
effort {n proposing all five curricular~type prograus,

Tebles 13 through 17 show that with each of the five programs the largest .
percentage of principals saw either themgelves or teachere as the most
influentis) in the adoption of the five curricular-type programs,
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-t Talchcrs vere tatad a8 havins "mnch" 1nf1uenco in the td;ption of , 1
kltnority culturen. drug abuse, and process science by 47,1 par cent, 41, s per ;ent.
47.7 per cent of cha principsls, respectively, Principals viewsd themnelvei :
A having greatest {mportance in:the adoption of career education and family 1ife ~
coursesn, vtt: 3,8 per cent aad 46,7 per cent, respectively, rattng their inf1u~, e
ence ag "mue . S

. Central office perconnol lhoved congistent ratings in their 1nfluence of
“the adoption’ proceds. The percentages of principals who marked the ¢éntral
~office steff as having "much" Influence ranged from 23,5 per cent for ninortty
ures to 34, 6 por. cent for catecr educatton.

;Ptineipala vieved the supertntenden: ‘as having lesser 1mportance in the E Y
‘adoption of the five programs, Superintendents received their highest ratings -
with drug abuse and family 1ife courses, where 29.8 per cent and 28.9 pet cent

_of ‘the prinéipale rated them as having "much" influénce. They received thelr - .~ =
owest ratings with procass sclence and minority cultyres, vhere 28.4 per cent ey
anid 38 2 per cen: viewed then a; having "little ot "no" 1n£1uence. K i

cttizenu vera reported as havins "uuch“ influence in the adoptton of. drus o
. bude and family life progrems by approximately 20 per cent of the respondents,
With the other three prograss, they were vteued us havtng ntnor meortanee in

thc ddé!ston to adopt the prosram!.; o

o ‘0f tho uix nourcen. the board of educatton waa vieved &8 havins 1eaat g
‘linfluenec in the ‘plioption process. - none of the five proygrams did more than-
11,5 per cent of the respondents report the board to have "much" f{afluence, ‘, B
. while approximately one-third to one~half viewed the board as having "ltttle" , T
or. ”no {nfluence in the adoptlon of the five programs. R

: Table 18 summarizes data related to the extent of téacher participation R
wtth the fiva cutrieular -type prosrams. o i

s The degree of stsff 1nvolvement with the five programs studied appeated to
-be ‘quite similar, Approximately half of the principals marked "some" or "few" '
- to indicate the degree of staff i{nvolvement with all five programs.  In four

~of the programs: minority cultures, drug abuse, family life, and career

- education, approximately 20 per cent indicated that only Mfew' teachers were

: 1nvolved. ) “

»

Of the five programs, career education was the only program in which more

than one-thitd of the respcndents iadicated involvement by "all' staff o o
. members, In each of the other four programs just over ope~fifth of the principals
noted that "all" teachers were involved, ;

- Teacher receptiveness to five curricular~type programs is reported in
Table 19. .

Approximately 60 per cent of the principals indicated that four of the
programsl drug abuse, family life, career ¢ducation, and process science, were
efther "very well received" or "well received" by teachers. With minority cultures,
however, slightly less than one~third used these same two responses to report
 teacheér receptivity. Only 5.9 per cent indicated that minority cultures programs

. were "very well received", while about 15 pér cent used thia response to describe
< the’ renaining four programs,
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ot Approximately €0 per cant of the principals {ndicated that four of the pro-

. gremst drug abuse, family 1ife, career education, and procass science, were o
either "very vell received" cr "well received” by teachers. With minority cultures,
however, slightly less than one~third used thesé same two responses to report
_teacher receptivity. Only 5.9 per cent indicated that minority cultures
;. programs were "very vell received”, while about 13 per cent used this vesponse

.to describe the remaining four prograns.

;“'“; Apptox;udtely one-third of the respondents :epoited that four of the five -
programs weré only "fairly well received" by their teachers, while nearly

60 per ceat gave this same response for minority cultures.

S The respondents marked “not vell received" or Ypoorly received" to describe -
teacher receptiveness less than 10 per cent of the time.

;u~?'; f?rih&ipals‘ perceptions of the change required of teuchefs as a result of
- five curricular-type programs are recorded ia Table 20. =

. Process science’'vas reported as requiring more change on the part of -
.teachers than the four other programs, Nearly 95 per cent of -the princdp:le .=
{ndicated that either "much" or “some" change was required on the part of
.teachers ad a result of program adoption fn Procgss science. Approximately
- half ceported that process science required "much™ change by teachers,

_ Approximately 60 per cent of the principals reported that mfnority i
.cultures, drug abuse, family life, and career education programg required either:
“"much" or "gome" change on the part of teachérs. The actual percentdges ranged

- from 53,2 per cent for drug abuse to 64.4 per cent for family life prégrams.

_‘~"k¢£th the exception of process science, about 40 perVCent indicated "litéle“‘f_ :
ot -"no''"change was required of teachers as a tesult of program adoption, . Only. .. .-
3.6 per cent gave these same two responses to indicaté the change required . .-

of teachers as a result of the adoption of process éciencg prograts,

v ;":Table 21 reports éreﬁetvice training provided prior to {mplementation of
: »;he‘fiVe'cu;ricularetype programs, - . . s

‘- Highest ratings {n this category were received by family life courses,
where two-thirds of the respondents reported at least "adequate™ preparation
‘pravided, With minority cultures, career education, and process science
courdes of study, 50 per cent or moré of the respondents deseribed the i
_preservice training offered as at least '"adequate", With drug abuse, 45.8 per
o cént indicated their preservice offerings to be at least "adequate". "Highly
- "adequate preservice training was {ndicated Ly less than S per cent for minority
“cultures, drug gbuse, and career education. Approximately 10 per cent marked
c-"this same responge for the other two programs, . }

, Over one-fourth ¢f the principals reported that '"totally inadequate" ,
- pregervice preparation had been provided for minorfty culturea courses of study.
This rating vas nearly 15 percentage points higher than the closest totslly

. negative rating, that of 10.6 per cent for drug abuse programs.

With each of the programs large percentages of principals marked "some,
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but {nadequate" preservice prepartaion had been provided. The actual percentsges
indicating this response ranged from 23,5 per cent for mifority cultures to

S0 41,8 per cent for drug abuse.

- - fable 22 reports the inservice training provided after {mplementation of the
five curricular-tyne programs, ‘

oo Principals seemed to view inservice training for curricular-type programs

- 4n thelr duildings much as they viewed the preservice training provided, Family.
14fe ingérvica programs receivéd at least '"adequate’ ratings by 60 per ceat :

-:.of the respondents, which was the highest rating given to any of the f{ive ,

7 programs. "Highly adequate" inservice training was indicated by 8 per cent or

~ 7 lass for the five programs, :

; Lowest ratings went to drug abuse and minority culture programs, where at
least half of the respondents found their {nservice to be inadequate. Lless -
“than half of the principals sciected either of the two negative responses to
de:gribe the ingéervice programs for family life, caxeer education, and process
~-acience, : i

o - One~f1fth of the principals used "totally inadequate' to be describe the
.-inservice training provided after fmplementation of minority cultures programs,
" Career education followed with 15,4 per cefit indicating the ingervice offered to
~be "totally inadequate" for this curricular-type program,

f ?tacE1cee Related to Persomnel

: " Table 23 indlcates how the responding principals perceived six sources as

“ proposers of practices related to personnel. In each of the four practices

- included in this category, approximately one-third of the primcipals saw

' themselves as program proposers. These ratings were considecably higher than
.those received by any of the other five sources (See Appendix D).

o = Approximately half of the respondents named either themselves or their
“uovo superintendents as firat proposing paraprofessional programs, differentiated
 staffing, and elementary guidance, When teachers were added, these three

- gources accounted for two-thirds of the original proposals for paraprofeseional
: programs. Either superintendents or central office personnel were named by
7 nedarly one~third of the principals as proposers of paraprofessional and

i elementary guidance programs,

Citizens were named ay first proposing volunteer atdes by 15.8 pér cent
of the respondents. With this exception, citizens did not exhibit any
importance as proposers of the programs related to personnel.

Boards of education failed to receive any status as proposers of these
- practices,

) The numbers and percentages of principals indicating a team effort varied
from practice to practice. Ratings ranged from 10.2 per ceant for paraprofessional
programs to 25 per cent for d{fferentiated staf{ing, i

Tables 24, 25, 26, and 27 show that principals viewed themselves as the most
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influential of the alx sources in the adoption of the four prtctices related to
personnel, The percentages indicating that principals had "much" influence {n

. the adoption of the practices ranged from 61 per cent for elementary guidance to
15 per cent for differentiated staffing.,

; _ Principali also saw teachers as influential in the adoption of the four

- practices, Except for elemeatary guidance, teachers consistently ranked second
" in importance &8s influencers of these practices, With both paraprofessional
programs and difforentiated staffing half of the reapondents indicated

-that teschers had "much" influence in the adoption process. o

o7 With the exception of volunteer aides, superintendents were also vieved a8
‘having nfluence in the adoption process. Superintendents received their highest
rating vith elementary guidance, where 48.8 per cent of the respondents

. reported them as having "much" {nfluence, and nearly 45 per cent were seen as
having "1ittle" or "no" influence. S , :

Except for differentisted staffing, the ratings of the central office
staff were rather cunsistent. With each of the other three practices

o apprbxiuatelx 15 per cent of the principals rated central office personnel as . .

< having "much’ ,
" 88 having "little" influence, and 25 per cent as having "no" influence.

S Citizens were only fnfluential 1n the adoption of volunteer aides, with
- :22,4 per cent of the principals rating them as having "much" {nfluence in
~the adoption of this practice. With the yther three practices less than 5

- per cent reported citizens to have "much” influence,

: - The board of education appeared most {nfluential in the adoption of

.- elementary guidance, with 12.2 per cent of the respondents reporting boards
.. a8 having "much" {nfluencé. With the other three practices léss than 6 per
~cént {ndicated the board to have "much" influence. ' ‘

o The extent of teacher involvement with four practices related to
personnel 1i¢ presented in Table 28.

" Paraprofessional programs appeared to have greater staff involvement than
.~ the other three programs in this category. Nearly 80 per cent of the
- respondents idicated that "all" or "most" staff members were fnvolved with

- paraprofessicnal programs in their buildings.

Over two-thirds of the'principals indicated that either "ail” or "most"
staff members were involved with paraprofessional programs in their buildinga,

, Over tuc-thirds of the principals indicated that either "all" or "most"
teachers were involved with the guidance program. The remaining one-third

- were almost equally divided between the responses of "some" and "few" teachers
involved. k

With both the volunteer aides and differentiated staffing programs

~ . approximately half of the principals marked that "all" or "most' teachers were

involved. 1In each of these practices nearly one-fifth reported that only "few"
teachers were favolved.
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- 'Teble 29 reports that nearly 93 per cant of the respondents {ndicated that -
_paréprofessiondl progtame were either "very well received" or Uwell received' by
“'teachers, - Approximately 63 per cent reported the other three practices to be ot
least "well recoived" in their duildinge. IR S

Nearly 38 par cont reported differentisted staffing to be only “fairly well

“veceived,' and approximately 27 per cent gave this sams respunss for volunteer .
68 and elementary guidance, Less then 6 per cent choss 'fairly vell received"
~dedcribe teacher raceptiveness to pquptozgoaionai progrems, . .

< With a1l four practices less than § pav cent of the respondents marked
Moot well received" to describa teacher receptivity. None of the ptincipals
reported that any of the practices vers "poorly received." el

: o Tibld¥30.bridd§ti btiﬁetﬁifﬁ' gerccitionc qt‘tho change required of teachers
gﬁ,a:genglg of fout practices related to persomned, . 0

v Differentiated ataffing was reported as requiring more change by teachers -

than the other thrée practices, . Nearly 90 per cent of the principale reported
that either "much! ‘or Meoma" change was required of teachers upon the adoption ' =
of this practice. Nearly one-third indicated that the practice requited "much" .
wchange by teachers: - e SR T

. Approximately 80 per cent of the respondents reported either "much" or =~
"gome" to fndicate the amount of change required of teachers due to the adoption .
of paraprofessiossl programs, One-fifth reported the practice required Mgyeh -
change by teachers, o : S ) : R

- About| 65 per cent of the principals reported that volunteer sides and . ..
slementary guidance progeams required at least “some' change on the part of - ..
teachers, . Less than 10 per cent reported that the two practices xequired

. :',‘mchllch.nge"" ; o a B ' N

"5 The petcentage of principals wmarking "little" change required of teachers
“tanged from 12,5 per cent for differeatiated staffing to 34,1 per cent for - -
elementary guidance. "No'' change required on the part of tedchers vas marked

~.by less than 8 per cent of the respondents for all four practices. . '

_ Table 31 presents the preservice training provided before implementation of
_the four practices related to peraocnnel.. ‘ L B 0 0

: Differentisted staffing received the highest rating of the four practices -

~1n° this category, with 87.5 per cent of the princ¢ipals reporting the preservice

. training to be Madequate," Also receiving a majority of at least Yadequate"

'ratings were preservice programs for paraprofessional programs aud elementary. . . -
guidance. The actusl percentages were 58,6 per cent and 65.8 per cent, respectivel

- The volunteer aides program was the only practice in this ca;ésory;vhere_ﬁpie"  :
© than half of the respondents reported that an inadequate preservice teaindng

_program had been provided, Here, 48.7 per cent indicated "some, but {nadequate" -
training, ) o o

The‘percentages of principals rating the preservice training for taesé

~  personnel practices as "totally inadequte" ranged from O pet cent for differ-
entiated staffing to 12,2 per cent for elementary guidance,
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- appareatly proposed individualized fastruction lass oftén than they dfd the four:

o they received for che other five prograss.

Data concarning principale’ perceptions of inservice treining provided for
the four prectices releted to pereonael ere pressnted in Teble 32, :

Dt!!.rwtut“‘ steffing received the dighest rating 4n thie cace vit
3.8 par cont of the rup:gcntc indicating the inesrvice progren prov‘f:a 'Y th
"edequate," Over 60 per cant viewed the inservice training for pareprofessionsl -
. Progrers and elementery guidence &s at leawt "adequate." S

. Onaly voluteer aides received inadequato retinge by more than haif of the

e With thx“ of the brogrm: pareprofessionsl prograea, volunteer eides,
- .end alesentery guidasce, from 24.8 per cant to 42.1 per cent of the principels
o indicated that "some, but insequate" inservice had besn provided. "Totally. ...

- fosdequate" inesrvice vas reported by 6.2 per ceat, 10,5 par cont, and 7.2 per -

~cent; raspectively,

o Tadle u_iatia tafornaticn concerning original prop 4ers of aix progrems
- relatdd to instruction sy perceived by elesentary peis i See Appandix B),
. Appronisately balf of the principale Uoted tase e u
~of the six programe included in this categoryt - tutorie groguu, ufistructured
. tine, {ndependent atudy, and interest canters, . One-fourt indicated teschers
firet proposd fndividualized instruction {n their buildinge, Though teachers =

as firet proposing four

other programs mantioned, their percentage of propossls for this progrim ves
-much lerger thas four of the eix sources.  Only 7 par cent of the respondents
s reported teschers s propossrs of bebavioral objectives, s rating m,um thoa ‘

. Principals aleo eav themselves as important in proposing isstructional .
- programs. Their retings wers rether consistent for ali six prograns, ranging
- from 23.2 per cent for tutorial prograse to 37.8 per cent for individualized -
instruction, Approximately 75 per cent naned aither theaselves or teachers s . -
“=o.- propossre of tutorisl programs, unetructured tine, independent study, and {intorest =
- centors, vhile 63.4 Per cent named the same two sources a9 proposers of S
- individuslized nstruction, ' : o :

Lo Peinedipele, centrel office pereonnel, and superintendents first proposed
behaviorel objectives ia 77.4 per cent of the ceses studied. Thie was the
- only progras which indiceted superintendents and centrel office personnel ss
important program proposers. : ‘

In none of the six progrems vers citizene end doards of educetion viewed

"7as {mportant proposers.

A tean affort was noted in proposing individuslized instruection and iaterest -
centere by approximately 14 per cent of the principals, vhile about 6 per cent
indicated & tean effort in proposing the other four prograsms.

Principale’ perceptions of the influence exerted by six sources in the
adoption of prograss relsted to instruction 4r¢ reported in Tables 34 through 39,

In each of the eix programs principals end teachers were reported to ba by
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. 'far the most influentiel of the sources investigated. With the exception

- 61 behavioral objectives teachers were regarded as most influential of the aix

_.gources in the adoption process. In these five programs 63 per cent or fore

- “of the principals reported teachers to have "much" influence. The actual = .
- percentages ranged from 63 per cent for unsteuctured time to 71.5 per cent for -
~interest centers, ' . ) : I T :
. Princtpals also tated themselves as influential in the adoption of the eix '

' programs, their ratings conaisently in second place except for those for e

. behavioral objectives, With bahavioral objectives principale received the
. highest rating as the source of influence, The percentages indicating "much”

~{nfluence by principals ranged from 43.9 per ceat for interest centers to-

6%.1 per cent for individuslized instruction, ~

“With only two programs, individualized inmstruction and behaviorsl objectives,
was the superintendent rated as having "wuch” influence by more than 20 per cent
7 of the respondents, Central office personnel appeared to be most influential = -
~7in the areas of behavioral objectives and individuaiized instructicnm, whera they.
. were rated as having "much" fnfluence by 12.2 per cent and 18,3 per cent of the
" principals, respectively, ) ) Co ey
soooi o Boards of education and citizens vere not geen as exerting influence in the
" gdoption of the six programs. In each case approximately 50 per cent of the .

 principals saw these two sources as having "1little” or "no" influence.

 , Table 40 describes the extensiveness of teacher involvement vith‘bix ol
programs related to imstruction. : : e .

: Behavioral objectives appeared to be the most extensively implemented program -
- 4in this category, with nearly thrée-fourths of the respondents reporting that -

either "all" or "most" staff members in their buildings were involved with their
. use. Lesas than 3 per cent indicated that only Ufew'" teachers were Involved, ' .,

s Over half of the principals indicated that "all” or "most' teachers were -
. involved with individualized instruction and interest centexs to the degree

specified in the questionnaire, Approximately one-third reported that ‘gome' .

teachers were involved with these two practices. S -

About one-third of the respondents reported that "all of "most" teachers:
participated in tutorial or independent study programs. Over 40 per cent =~ =
. reported such participation for unstructured time, Of the 71,6 per cent, 58,7
“per cent, and 66.6 per cent who marked "some” or Vigew' to indicate the extent of -

teacher involvement with tutorial programs, unstructured time, and independeat -
 study, respectively, over 20 per cent marked that ouly "few'" teachers were
“"involved with the threa programs.

Table 41 shows teacher receptiveness to six programs related to instruction
as perceived by elementary principals. : . .

The most highly acclaimed programs appeared *o be the tutorial program,
individualized instruction, and interest centers, all of which recaived at least
60 per cent of their ratings in the "very well" and "well" received columns. e
Slightly less than half, 47.8 per cent and 44.4 per cent, respectively, reported
the two most positive responses for unstructured time and independent study. '
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. Least popular among teachers seemed to be the use of behavioral objectives, .
Rere over half the tespondents marked “fairly well received" as best describing
teacher receptivity {n their buildings, and 14 per cent chose efther of the two
Hegative responses. This represented the largest negative response in the
instructional programs category. Independent study also appeared to be & less
pcpu}qtdpaosan; vith 8.9 per cent reporting the practice to be "ot well

Yecelved," - o . :

. Table 32AY¢90tts;that 55 par cent or more of the responding principals o
perceived at least “"some" change required of teachers upon iuplementation of all’ '
ﬂlx*progfama,ggltg¢§ to fdgtruetion. . ST G

=i Behavioral objectives and individualized instruction were ratéd as requiring
4Fh,,¢obt“¢hgos¢y‘;Near;y;tuo—thirde of the respondents iudicated that "much" o o
change vas required upon implementation of individualized instruction. Over
ona-thitd noted this gams response for behavioral objectives, - Princ¢ipala marking:
either "mueh" or “some" ¢hange required for each of these two programs totaled =
over 90 per cent. L TR e A e

_ Approxtmately three-fourthe of the principals reported that unstructured

time and fnterest centers required at least "some" change, About 20 pet cent
;pdicgped;“much":chapgy needed for these two programs,. - o T

-7 Respondents indicated that less change was vequired for tutorial amd . @
independent study programs, 'Some" change required wvas still marked by over - "
half of the principals, ‘and 13.3 per cent marked "much” to be describe tescher .-
¢haoge for independent study, ' T T R s e

“,7'Pk£ﬁ§£§a1§"pér¢eptiéné of preservice tgalhing,piovided B@ipxé_inbieménietipd‘”"
the six practices related to nstraction are preseated {n Table 43, - .

. Half or more of the respondents reported that at least !adequate' preservice
training had been provided for four of the six programs included in thig - o
category: - unstryctured time, behavioral objectives, interegt centers, and -
1ndiv1dualtzed'1ge:ru¢t1on{« The percentages of principals marking elther of the Sk
“two positive reaponses ranged from 50 per cent for uretructured time to 61.1 per. :
“cent for individuslized instructiod. At least 10 per cent of the respondents =~
1naicate4,"h;§h1y adequate’ training prior to the implementation of behavioral:

ebjectives and {ndividualized instruction, . : SR P .»if

.The preservice preparation of two programs, tutorial programs and independ- - !
ent study, failed to recéive positive ratings by half of the respondents, Only '
- 42,2 per cent and 37.8 per cent, respectively, reported either "highly adequate"
or "adequate" training for these programs. . The percentages of principals .. . -
describing the preservice preparation as "some, but inadequaté" ranged from
approximately 35 per cent for umstructured time, individualized instruction; and
“-interest centers to approximately 45 per cent for tutorial programs, independent

study, and behavioral objectives. Preservice training for unstructured time and
independent study was described as "totally inzdequate" by approximately 15 per

cent of the respondents. Nearly 10 per cent gave this same negative response for
-tutorial programs, )

The inservice trainingkprovided after program implementation of the six
programs 1s detailed in Table 44,

Inservice ratings for both individualized instruction and interest centers
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.were similar, vith 62,2 par cent and 59,3 per cent of the respondents, .
respectively, reporting at least "adequate” tratning after program implementation,

“ . The other four programs failed to receive either of the two adequate ratinga -
by over half of the responding principals. Ratings for tutorial ptograms, | .
{ndependent study, and behavicral objectives vere eimilar, with approximately - .
- 34 per cent indicating inadequate training, Unsttuctured time had the lowest
fating, with over 60 per tent reporting inadequate inservice programs.’ 1o four
~of tha six practices over 10 per cent of the principals reported "totally =~ ol
ff%BQQGQUﬂtC“.inQGKVICQ- The actusl percentagea for these four practices ranged - .

rom 11,4 per cent for interest centers to 22,1 per cent for tutorial programs,

7  géziqig ggiAted'to Ihatfucgtgg
.j~;hT§b1e 45 reports principala’ perceptions of who firat proposed certela
_ materials related to instruction (See Appendix F). , ; ' o

. - Both principals and teachers were rated as important proposers of three of -

the five types of materials studied. Together they were by far the most . )
isportant proposers of programmed instruction and learning packages, with 63.6"
per cent and 74,4 per cent of the respondents naming either themselves or = .

teachers as proposers of these materials.  These two sources were perceived to

‘ have originally proposed the use of teaching machines by 44.8 per cent of the -

- principalg, o . - , :

- The respondents reported that superintendents, central office personnel, ~
- and principals originally proposed programmed instruction and the use of teaching -
~machines over 60 per ¢ent of the time, The comdined percentages of superintendent -
- and c¢éntral office propoasls for programmed ianstruction, however, was smaller than
_those held by either principala or teachers individuslly, ’ o

. Boards of education and citizems exhibited mi or importance as proposers of
“the five types of materials related to ingtruction, : T

e fschodis using computer assisted instruction and dial access wére too fed to
.- sllgw for meaningful interpretation. Information concerning these two types of -
_materiala agpears in the tables, but remarks throughout the remainder of this .

~section will be limited to the other three types of materials included in this
. category. o , ‘ R

Tables 46 through 50 show principals' perceptions of the degree of {nfluence . = -
‘exerted by six gsources in the adoption of materisla related to imstruction, As

noted sbove, computer aseisted instruction (Table 46) and diel access (Table 50)
—are not included in this discussion,. ‘ ‘ o

- Prinecipals viewed themselves and teachers as influential sources in the
adoption of the types of materfala that were included in this category. Teachera
were rated aa having "much" fnfluence in the adoption of programmed inatruction,
“learning packages, and tedching machines by 51,8 per cent, 62.8 per cent, and s
42,1 per cent of the principals, respectively, Principals’ ratings of themselves =~
-8 having "much” influence for the adoption of these same materiala ranged from
.33.3 per cent for learuing packeges to 52.9 per cent for programmed instruction,

Leés than 14 per cent of the principala saw central office personnel as o
_having "much” {nfluence fn the adoption process. Citizens end boards of education
were not seen as influential sources.
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- The dngrac ot staff favolvement with cextain mate:itlu related to
1nst:uct1ou {s presented {n Tablo 5t

~ Hoat reapondlng p:tnetpala indfcated 1fttle teacher pnrtieipntion with the
,typei of ‘marerials surveyed. Less than 30 per cent of the respondents marked
all" or "most” to indicate the degree of staff involvement with the three -
-waterialei - programmed instruction, learning Paekageu. and teaching machines. .. .
0f the 70 per cent or more who marked either "some” or "feéu" teachers tavolved,
5.9 Por cent, 35:9 per cent, and 47.4 per cent, vespectively, indieated that
only "fey" teach ‘,‘n thelr butldings used such materials.

i Table 52 cummarizes teacher receptivity to five typel of materialc
olated to 1nacructloa.

Ptagramued iuatruccioa appea:ed to be ehe moat hishly received of the ‘

- paterials sur?cyed. as 55,3 per cent of the principals indicated the materiala .

o ba at least "well received." ' Nearly one-fourth chose "very well received"

b est destribe teacher receptivity to the use of such materials. Lesrning

. packages and teaching machines vere both rated as at least Uywell received"
47, pot cent of the respondents, Over 70 per cent marked lll”three types of
: t*'fatrly well roceived“ i thoir buildings

srning packages,and teaching machineo vere reported either "not u011,
ece ed" or "poorly received” in over 10 per cent of thé responding schools.’
¢arly 6 per cent chosa these same two responses to best describa programmed

:1n!ttuction.;;7«, : : : , , :

_Table 53 preaenta ptincipala‘ petcepticnn of the change :equired of
 !6 herd a¢ 4 result of 1mplementation of the five types of matetials roiated
= 1nstfuction. : : : ,

@ a\Principala 1n61cated that prostammed 1nstruction and learning packages
‘frequited considerable change by teachers, With both of these materials over -

80 per cent of the respondents veported that either "much" or "some" change was
A emaller, buk atill large percentage, 63.2 per cent, gave these same

requited.
to indicata the chanae tequited with the ugd of teaehing machines;;

Table Sﬁ presents p:eservice tralning provided before 1mplementation of
l*tive types of materitlu related to instruction.

: The hlshest ratin\s 1n this category were recezved by teaching machines,;
vhere ‘nearly 70 per cent of the respondents reported at least "adequate” -
preparation before use of such nate:iala. Programied {dstruction teceived at f
;least ah "adequate" rating by 60 per cent of the reapondeuts. S

S 0£ :he matetials lncluded 1n this category only lgarning packages had lesa
; 'than 50 per cent of the respondents selecting elther of the two positive -
““responsés, Preservice training for learning packages was marked efther: "hish1y<
~,adequate" or "adequate’ by 42,3 per cent of the principala. Nearly 45 per cent
- 'chosé "some, but- {nadequate’ to be describe their preservice training. - The .

-petcentages of principals who chose efther of the two negative respondes to- .-
_ describe their training ranged from 31,6 per eent for teaching nachines to 56. L
per cent for learning packages, S

Table 55 reports that only learning packages failed to réceive at least
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{ tutinaa kor inaorvicc trnix;n; by halt ot tbn respondcnto.

' rctutn ~btovtdo& for p:ogranned inattuctloa and telchins :
oltilar, with approxinately 60 per cent of the respoodents .‘.,= ‘
t an "adequate” rvating, One diffarence in the two ptosrana
t "highly adequate," where 10,6 per cent of the - L
tvice trnintns rovided for grogr‘nmtd tnOtructlon
of the taspo aatc gAvo th 1gholt tltins to
hlns u&chinoo. S ok

to qaa 0 '1eurnin3 packnoo- and’ telching u&chinet vera 1”,‘
e qllyttnidoqz:tc" by 12 por ceat snd 10 S por cant of tho
etive yc : §

‘ Teports on the tvo practice-. niero teachins and apeeific 1earnins
8, which did not‘toslc|11> tall into the five categorteo prevsbusly
(8¢ Appendiz

ag :
resyondents named either the superintendent
the original: propouero of wicto Leaching.: Nearly,
a%6 two eourceu an propoaor: o! opecitic 10&!0{63 ai

ABJ 58‘20pott principaln' }erceptione of the desree ot 1nf1uence
ix aoutces‘on tha ndoption of nicro teaching and speeific 1earnin3

‘“‘prineipolo vievod themselvea as nost 1nf1uential of the’ eix
“the adoption of the two practices. Approxisately 60 pet cent repoxted
}themnonee ta having “nuch“ 1nfiuenco 1n the cdoptiOn process.

L Supcrintgndento vere ruted ao 1nf1uentill in tho adopcion of nicro teachxng.
~vhero 60 pet cept of the respondents indicated superintendents had "much'
- This rating was over twice as lsige as the percentage computed for .
.who vere viewed a8 having "nuch" influence in the adoption of
ity programs. : :

[n“‘ch '8 Vere reportra as havtnz 'huch" 1nf1uen¢e tn the udoption of miero
ng specific learning disabilfties by 24 per ceat and 30.6 per cent of
feipals, respectively.  Teachers vere most often teported to have “aome
Influence 1a the adoption of tha two practices,

: Approxlnately 20 per cent of the principals reported central oftien
_ p¢raonnal as having "mvcb' ‘tnfluence In the adopiion of the twe araeticeo

Neither eiti:ens aer boards of education were vepo:ted to oe Lnfluontlci \a ‘
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3 the adoption of the two prograza, The percentages of principals who indicated
;. the#s two sources to have "little" or "no" influence were 44 per cent for micro
. teaching and 64 per cent for specific learning disabilities, :

©Statf javolvement with the two practices,

i micre teaching and specific
learning disabilities, 1s Yeported in Tabla 59,

S0 The extent of staff favolvement with the two practices appeired quite

oo similae.  With each practice approximately 30 per cent of the respondents Tep

~ that "all" or "most" teachers were involved, Oveér one-third indicated that gome"
. teachers wvere fnvolved, while snother one-third reported that only "few" '

1= teachers were involved with the practices.

. Teacher receptiveness to m

‘ i icro teaching and specific learning disabilities
18 shown 1a Table 60. ‘

2. Approximately one=fourth of the principals reported that
either "vary well® or "well" received in their buildings,
marked this practice as "fairly well re
teceived." o '

micro teaching was
Over 40 per cent ‘
celved,” and 32 per cent marked "not well

- -Princloals' perceptions of teachers' teceptivity to speciffc learning
disabilities programs appeared more favotable. Nearly 60 per cent indfcated the |
Program as either 'very well received” or "well received." - "Pairly well = .-
-xecelved" vas used to describe the teachers' receptiveness by 37.5 per cent of

‘the respondeénts. . Only 3,2 per cent marked either "not well received" or
Usoorty recetved” to describe teacher receptivity. - ‘

e Chdngé”tequiked‘OE Eea¢hers because of the adoption of micto teéching and
spégifie leq:n;ng;diagbilgty programs i3 reported in Table 61, - S o

. Approximately two-thirds of the respondents reported that micro teaching =
réquired either "much" change or "some" change by teachera, Over 80 per cent of
- the ‘principals gave these same two responses to indicate change required ag ¢ " | *
result of the adoption of specific lesrning disability programs, h

. About one-third of those responding reported that micro teaching required
"11tt1e” or "no” change by teachers, while nearly one-fifth gave this same
response concerning specific learning disabilities, . : Coe

"~ Table 62 indicates that the preservice training for micro teaching was
viewed as at least “adequate' by 52 per cent of the responding principals, A
lesger percentage, 41.7 per cent, gave at least "adeguate™ ratings for the
preservice training provided for specific learning disabilities, - :

: - Approxisately 40 per cent of the respohdents described the training for the -
- two programs as "some, but inadequate.” Twelve per cent of the respondents .
"' reported the preservice training as "totally fnadequate" for the two programs.

The {nservice training provided for the practices of micro teaching and
©o.8pecific learning disabilities is presented in Table 63.
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- The reaponses of the principals tovard the fnservice training provided
{£6r thede twu progtams wete very similar, In both instances approximstely
45 got cent of tha respondents reported at least “adequate" inservice training.
A alightly larger percentage of respondents reported the training for specific
learning disability programs to be "highly sdequate."

S The perceatages fndicating inadequate inservice training, 52 per cent and
51,8 per cent, respectively, wera also very siailar for the two practices.
Chapter IV
SUMMARY AND CONCLUSIONS

Review of Problem ahd Prochure

© The purposes of this study were! 1) to determine the prevalence of
selected programs and practices in tha elementary schools of ITows, énd

72 2) to {avestigate principals’ perceptiona of certain sspects of the adoption
©o - process involved with these practices and programs.

i " Two questionnaires were used to gather the data. The first questionnaire
~ was gent to principals in each of the elepentary schools in the state of lowa.
Its purpose was to determine the prevalence of the selected practices in Towi.'s

elementary schools. )

; A sacond questionnaire was designed to investigate six sources for thelr

- {pportance 1in proposing programs end for the degree of influence these sources

. has on the decision to adopt the programs. The questionnaire was algo constxucted
“ to gain information about five other fectors related to the adoption of these i
= practices and programs, Thie questionnaire was individualized to the extent that
" respondents vers asked sbout only those practices or progrems that had been
1isted, through the first questionnsire, &s preseat in their buildings. The
questionnaire was sent to 231 randomly selected principals,

Percentages were tebulated to indicate the degree of involvement each of
the six sources had both in proposing the practices and programe and in influencing
their adoption, Percentagis were also tabulated on the responses to the five
. queations asked about each practice.

Summary of Findiogs

Prevalence of Selected Practiceés
- In Tova Elementsry Schodls

o Only two practices, interest centers and paraprofessional programs, were
reported in more than 70 per cent of Iowa's elementary schoola. Betveen 50 per
cent and 70 per cent of the principals indicated drug abuse, ind{vidualized
instruction, and specific learning dissbilitles programs were present in their

"-buildings. Ten of the practices and programs were found in from 25 per cent to

50 per cent of the schools, while eleven practices were reported in less than

25 per cent of the schools,
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- Principale! Perceptions of
3 tion Process
oo Progtam proposerss Principals viewed themselves in the most fmportant -
o -position as program proposeré, With fourteen of the twenty-six practices and
. programs the largest percentage of principals reported themselves to be the

.~ original program proposers. Principals appeared most often to be proposers of .

. Organizational practices, practices related to personnel, and the two "other"
practices, micro teaching and wpecific learning disabilities. Considerable
importarce was also evident with programs related to inastructfon and with L

. materials related to instruction, Principala appeared to be léss important as

-, proposers of ~urricular-type programa, ; ‘ S

o~ . Principals algo viewed teachers as important program proposérs, With nine. -
~of the practices teachers received higher ratings as program proposers than the

“o other five sources. Teachers appeared to be wost influent{al as proposers of

© curricular-type programs, programs related to {nstruction, and materfals related
to instruction, They displayed lesser importance as proposers of practiceés in

- the remaining three categories. o o L Ve

S Superintendents and central office personnel sppeared less {mportant as' -
< progran proposers than did principals and teschers. Superintendents received =
- their highest ratings as proposers of organizational practicee and practices .
related to persoonel. Ceéntral office personnel were most important as proposers
.‘ot»¢urr{§§1ar5typo programa. AR S R o

\ Boards of education snd citizens were viewed as least important of the eix:
- 8ources as program proposers, Boards of educatfon showed fwpuriunce only with -
- computer assisted instruction and disl access programs, Thase same two prograns
-.-and volunteer aides were the only programs where cititens displayed an. =
‘. lmportance as program proposers, I R Tl T
.o Bources of influence in program adoption. Prinecipsls viewed themsolves as
. the mo#t influential of tEe,sEE sources in the adoption of the selected practices
and programs, They received the highest percentages of responses indicating = .
"much” {afluence with fifteeh programs, and the second highest percentages .
.7 indicating this eamie influence with ten other practices.  Principals appeared
" ‘especially influential In the adoption of organizational practices, practices
/. related to personnel, and tha two practices of nicro‘teach;ng and specific. -
o7 learning disabilities., . s .

Teachers were seen as the second most f{nfluential source in the adoption
process. In twenty-one of the practices teachers received either the highest or -

- second highest numbor of responses reporting "much™ influence.  They displayed
most influence in the adoption of programs rélated to instruction. ) o

Their highest ratings were with open space schools, elementary guidance, ‘
computer assisted instruction, and micrc teaching. Centrsl office personnel -
displayed influence only with career education and dial uccess. Boards of
education and citizens were viewed as least influential sources in the adoption
process

Superintendents were rated far less often Qs importaat sources of influence::

Staff involvement The nongraded organization and paraprofessional programs
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?nppenged to be thc noat highly tnplcaented prograll, vith lpproxinntoly 80 per
_cent of the tespondents reporting these prograna to avoive "sll" or “most"
tcachoro in. thoir buildinga.

R Betveen 50 per cant and 15 per cent of the principaln reported that lt Ieaot
“"most" teschers were involved with nine of the other practicest multiage

. grouping, open space schodls, caresr educetion, differentiated staffing, cle-cneary
“guidance, behavioral objectives, individualised instruction, {nterest centers, . |
“and computer assieted instruction, Responses of "all" or "most" teachers involved
Were :ego:ted with ten of the temainins fifteen practices in frém onc-third to

: oue-bai of the schools.

b Least teachet involvement wvas noted with learning packages, where only

- 20,5 per cent {ndicated staff participstion by at least "most" teschers. Tutorial
- programs, progtammed instruction, teaching machines, and micro teaching were also
less widely iaplemented programs, wwith less than 30 per cent indicating at lea.t
,~"noot“ teactior involvement with these prograne.

: ﬁcachcr reeegg;venes!. Eighteen of the tventy-six practices wn:e reported
to enjoy positive receptivity by at least 50 per cent of the responding prineipals.
Ovganizational practices and practices related to peteonnel were vieved as
Ilpecillly voll received, -

. Two practiceu, open apaee schools and paraprofeaaional programs, were

. reported to be either "very well” or "well" received in their buildings by over

515 per cent of the respondents, Paraprofessionsl programs ranked enpecially

< high, with nearly 73 per ceat of the principals rating this program as “very .

. well received," Twvelve other practices were viewed as at least 'well received”
» by wore than 60 per cent of the principals. . .

. Only two prograna, eomputer anaisted ingtruction and nicro teaching, were
viewed to be either "very well” or "well" received by 12 per cent or less of the
responding principals, Wicro teaching appeared to be the least popular pracdtice,
with 32 per cent reporting this practice to be "uot well received" in their
buildings. -

; " Change required. With the exception of dial access, 50 per cent of the
principals reported that at leaat “gome" chdnge waa required of teachers upon
1mp1ementation of the twenty-six ptactices

Organizational practices: teanm teaching, multiage grouping, nongraded
-7 organizatioa, and open space schools, geemed to requira tha maat rhange of teachers.
©_ With these practices from 89.3 per cent to 100 per cent indicated that at least
"soma" change was required upon practice ixplsmentation, end at least 50 per cent
. indicated that "much" change was needed, Open space schools were reported to
" ‘require "much" shange by more than 75 per cent of the respondents. Approximately
00 twomtuirds 1ndicated this game response for the nongraded organization. In
~ addition to the four organizational practices, process science and individualized
. finstruction were reported to require "much" change by 53.4 per cent and 65.6
~ per cent of the principals, respectively. .

. Six practices: team teaching, multiage grouping, open space schools,
process sclence, behavioral objectives, and individualized instruction, were
reported to have required at least "gome" change of teachers by 30 per cent or
oore of the respondents.

. 27

Full Tt Provided by ERIC.




L §5$f!£!1§1L£!!iE$e" Principals tended to v/ ew the preservice training
offered for the twenty-six practices and programs investigated as basically
‘positives With nineteen of the practices 50 per cent to 87,5 per cent reported

their presexvice programs as at least "adéquate."” Nome of the preservice
programe; however, recaived "highly adequate” ratings by more than 15 per cent
~of the respondénte,

- The eategory of organizetional practices vae the only category in which all
-practices rocedived at lesst "adequate” preservice ratings by SO per cent or tore
“of the principale. Only one or two programs in each of the other catagories

. failed to veceive aimilar vatinge, hovever,

s Inq&equai@,prebervico was reported by mote than half of ::: srincipals for
- the ‘following deven programs: drug abuse, volunteer aides, tutorisl programs,
:?degzngent“ntudy. learning packages, dial access, and specifie learning =
.94eabilitiea, : ' . ,

- Three progranms, 6peb space schools, minority cultures, and indebendeﬁt ;
. study, received "totelly inadequate" preservice ratings by from 15,6 per cent
- to 26,5 per cent of the respondents, o , B

i ,In-n;gig! ggatgggg. Prineipals tended to view the fnservice programs
“'provided for nev practices and programs in their builldings as eslightly less
“eftactive than their preservice programs, Fifteen of the twenty-six practices
sreceived at least “sdequate' ratings by 50 per cent or more of the respondents.’
~Again, none of the programs received "highly adequate" ratinge by wore than = ..
13 per cent of the principals. By far the highest percentage of "sdequate" - |
ratinge, 93.8 per ceat; vie tabulated for differentiated etaffiny, Three prograws - .
the nongraded organization, open epace schools, and eleméntary guidance, raceived -

ther of the two "sadequate' ratings by two-thirds of the respondents, ~ = -

_ The category vf organizational practices ves again the only category fn -
“which all practices received at least "adequate" inservice ratings by 50 per cent

“of mote of the respondents, - Least effective inservice was noted for two ' " i)
. categories: programs related to {nstruction, where only two of the six programs =
- in this category received at least "adequate" ratings by 50 per cent or more of ' ¢
“the respondents, and the two practices in tha "other" category, where ueither .

_ program received a majority of positive ratings., .

Inadequate inservice wae reported by 50 per cent to 66.7 per cent of the
respondents for half of the practices. "Totally inadequate” inservice for
thirteen programs and practices was indicated by 10.5 per cent to 22.1 per cent
“of the respondents. . - :

= 'kaur;icullr-typekpragrdma, programs related to instruction, and the practices . .
of micro~teaching and specific learning disabilities received the most totally
negative ratings. ‘ : ’

‘ gg;otvatxopu and Suggestions

By The respondents overvhelmingly named principals and teachere as the proposers
and as the major sources of influence in the adoption of the programs and practices
investigated, The apparent low ratings of the other four sources may be due, at
least in part, to the parochialiem that often exists ia buildings and therefore

28

Full Tt Provided by ERIC.



" iinfte the scope of an elementary staff as it works to meet the ijmmediate needs
of {te young clientele. .

P Although the initisl survey reported the presence of numerous practices in
- Towva's elementary schools, respondents indicated that a majority of the prograus
weré opereting on less than & building-wide basie, This situation possibly
fndicates individual teacher or small group interest in a specific progrim or
i programs, rather than program adoption on the basis of a building or distriet
- philosophy,

It would appear that considerable improvements sre needed {n the preservice
and 1inservice training programs that ars offered for newly initisted programs if
the new programs are to achieve their full potential. While principals tended

. to view the training provided as basically satiafactory, their responges appeared
to meet only minimal levels of adequacy.

The s¢ope of this study was rather board in nature, and thus failed to

answer many specific questions concerning the change process itself, The

"~ writers would suggest the following posaibilities for further research {n this
area! 1) Apply the same basic format used in this study with all six sourcea
80 that a gtatistical analysis could be used to compare source impressions of
proposers and {nfluencers of change, 2) Select an {nnovative achool and/or
school district and conduct an intensive study to determine the specific
characteristics that contribute to that school's innovativeness, 3) Prepare s
case study of a specific program in a school and/or achool district from its

. {nitial inception to its total implementation, 4) Compare innovative and
non-innovative schools and/or school districta to determine what sinilarities
.and what differences exist bétween these two types, 5) From repeated developzent

- of new programs must come established guidelines for initiating, developing,
-supporting, evaluating, and sustaining such programs. Schoolas that have
developed such guidelines should be identified and utilized as prototypes for
other school districts, 6) Schools, interested in testing a new program,
curriculum, practice, technique, or organization should be very systematic in
the collectfon of data from those districts that have worked with the change,
7) Districts (schools) must develop a general atrategy for installation of the
proposed change, The spec.fic component of the change must be identified,
with approximately implementation dates, 8) Generally, a financial commitment

© must be built into the new program change. Few programs can succeed without
adequate financing, Coumitment within the district i{s a first step {n planned
change, 9) Determine for yourgelf that the new program is in fact wanted by
staff, administration and public. Collect data to support its further
consideration, 10) Insure that adequate preservice and inservice experiences are
provided to staff and administration, 11) Insist that a formal evaluative
provislon be i{ncluded in the over-all format of the proposed change. Develop
contiruous assessmeat procedures of the change, 12) It would appear that the
following activities are most vital to the change: {a) established guidelines,
(b) selection of the most appropriate type of change, (c) appropriating adequate
budgetory resources, (d) preparing staff and support facilities for the change,

(e) managing the change over a period of time, (f) assessing the change (contin- .
ually and periodically), (8) revising the change where necessary, (h} demonstrating -

the change to othere who are irterested,
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Appendix B

Organizational Practices
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Tabin 2

Principals' Perceptions of Proposers of
Yout Organizational Prectices

i

Super{atendent

N 3 4 4
e X 7.2 11.8 14.3
Ceitral Office Staff X -2 1 3
Boaxd of Education N 0 0 0
T , , 4 0.0 0.0 0.0
Principsl N k11 21 13
Teachers N 14 2 2
SRS X 20.3 5.9 ° .1
itizens N -0 0 ]
B ‘4‘ 0.0 0-0 0.0
N 10 3 3
2 14.8 8.5 10.7
N 1 1 1
X 1.4 2.9 3,6
N 2 2 2
X 2.9 5.9 7.1
Tadle 3
Principals' Perceptions of the Degree of
Influence Bxerted by Six Sources in
the Adoption of Team Teaching
Much Some Littls Nona Unknown Unmarked
- Superintendent N 10 28 8 8 3 12
. L 4.3 406 11,6 1.6 4.3 17.4
w0 Central Offtce N 7 17 8 20 z 13
e X 10,1 28,6 11.6 22,0 2.9 2.7
i Board of Education N 1 7 1 23 é 13
: 2 1.4 10,1 27.5 33,3 8.7 8.8
Principal N S5 ? 2 0 0 5
T 79.7 1041 2.9 0.0 0.0 7.2
7 : Teachers N O3S 22 i) 1 0 8
: X 50.2 3.9 4,3 1.4 0.0 11.6
- Citizens N 0 ? 1% 26 ? 14
| 0.0 0.1 21,7 3.7 104 20.19
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Tnbin 4

Frinctpale’ ?erccbtioaa of the Degres of
Influence Exerted by Six Sources in
the Adoption of Multiage Grouping

Much Soma  Little - Nons Unknown Ussarked

 Supertatendent

N 8 é ] 7 1 é
- Central Office N O3 4 8 1 0 8
S X 8.8 11,8 233 2,4 0.0 23,8
... Board of Education N 1 3 4 1 1 8
'j':‘ N B x 2:9 8.8 11.8 50.0 2.’ 23-5
o Prineipal N 4 1 0 0 2
i T 79.4 11,8 2.9 0.0 0.0 5.9
" Teachers S U ] 1 0 1] s
i X 35,9 2.5 2.9 0.0 0.0 14,7
- Cltizene N 0 4 S 14 2 $
: B x 0.0 11!8 1‘57 ‘1.2 5:9 2645
Tabls 3
Principals’ Perceptions of the Degree of Influence
Exerted by Six Sources in the
Moption of the Nongraded Organization
: Much Some - Little None Unknown Unsarked
Superinterdent N 10 9 1 3 0 $
; T 33,7 .l 3.6 10.7 0.0 17.9
Central Office N ] ? 2 ? 0 7
' T 11.9 25.0 7.1 25.0 0.0 3.0
Board of Bducation N 4 L ] 4 1 8
ol X 14,3 17,9 214 14,3 3.6 28.6
- Princtpal N 2 2 0 0 ] S
o £ 15.0 741 0.0 0.0 0.0 17.9
. Teschsrs N 15 9 1 0 0 3
' X 536 32,1 1.6 0.0 0.0 10.7
Citicens N 0 6 9 [ 1 6
X 0.0 21.4 321 21.4 1.6 21.4
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Table 6

Principals’' Perceptions of the Degres of
Influence Exerted by Six Sources fn the
Adoption of Open Space Schools

Much Some Little None Unkaown Uumacked .
= Superintendent N9 5 .1 0 0 1
: : I 56,3 31.3 6.2 0.0 0.0 6.2
Central Office N 2 6 3 3 0 2
X 12,5 37.5 18.8 18.8 0.0 12.5
Board of Bducation N L) 3 7 0 1 0
X 31.3 18.8 43,8 0.0 6.2 0.0
_ Principsl N 12 2 1 0 1 0
% 15.0 12,5 6.2 0.0 6.2 0.0
Teachata R 8 4 2 1 1 0
X 50.0 25.0 12.3% 6.2 6.2 0.0
Citizens N 0 4 3 .7 0 2
b4 0,06 25,0 18,8 43,8 0.0 12,5
Table 7
Principals' Perceptiona of Staff Involvement with
Pour Organfzational-Type Practices
All Most Some Few
Teachers Teachers Teachers Teachers
Involved Involved Involved Involved Unmarked
Team Teaching N 14 14 24 17 0
X 20,3 20,3 34.8 24.6 0.0
Multiage Grouping N 14 S 15 0 0
X 41,2 14,7 44,1 0.0 0.0
Nongraded N 16 ? 5 0 0
Organization 4 57.1 25.0 17.9 0.0 0.0
Open Space Schools N 6 2 4 4 0
X 37.5 12.5 25.0 25.0 0.0
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" Table 8

Principals' Perceptions of Teacher Receptiveness to

Four Organizational~Iype Practices »
Very ) Fairly Not
Well Well Well Well Poorly

Received Received Received Received Received VUnmarked

:TQ‘II

N 17 32 18 2 0 0
> Teaching X 24.6 46.4 26.1 2.9 0.0 0.0
“Multiage N 8 15 10 1 0 0
Grouping 2 21.5 44,1 29.4 2.9 0.0 0.0
" Nongraded N 8 9 11 0 0 0
- Qrganization X 28.6 32.1 35.3 0.0 0.0 0.0
.- Opea Space N 3 ? 3 1 0 0
' Schoole X 31.3 43.8 18.8 6.2 0.0 0.0
Table 9

Prtdcipals' Perceptiona of Change Required of Teachers
by Four Organfzational-Type Practices

Much Some Little None Unmarked

Team Teaching N 41 23 4 0 1 ’
X 59,4 33.3 5.8 0.0 1.4 |
Multiage Grouping N 17 14 3 0 0 i
) 4 50.0 41,2 8.8 0.0 0.0
© . Nongraded Organization N 18 7 k] 0 0
) X 64.3 25.0 10.7 0.0 0.0
Open Space Schools N 12 4 0 0 0
X 75.0 25.0 b} 0 0
41
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Table 10 :

Principals' Perceptions of Preservice Training Provided Before Implementation
of Four Organizational-Type Practices

Highly Some, but Totally L
Adequate Adequate Inadequate Inadequate Unmarked

o ggean Teaching N 6 33 26 3 1
o ) l 317 ‘AT-S 37.7 ‘03 lv‘

Multiage Grouping N 3 16 13 1 1
X 8.8 47.1 38.2 2.9 2.9

Nongraded N 4 15 ? 2 0
Organization 4 14,3 53.6 25,0 7.1 0.0

Open Space N 2 8 3 3 0
Schools X 12,5 50.0 18.8 18.8 0.0

Table 11

Principala’ Perceptions of Inservice Training Provided After Implementation
of Four Organizational-Type Practices

Highly Some, but Totally
Adequate  Adequate TInadequate Inadequate Unmarked

Team Teaching N 4 35 ri 3 0

X 5.8 50,7 39.1 4.3 0.0
Multiage Grouping N 1 16 16 1 0
) X 2.9 47.1 47.1 2.9 0.
Nongraded N 4 15 8 1 0
Organization ) ¢ 14.3 53.6 28.6 3.6 0.0
Open Space N 1 10 3 2 [}
Schools 9 6.2 62.5 18.8 12,5 0.0
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Table 12

Principals' Porceptions of Proposers of
Five Curricular-Type Programs

Minority Drug ~ Family Cateer _Process-
Cultures  Abuse Lite Education . Seience

" - Suparintendent

N, 2 15 5 5 4
; . 4 5.9 16.0 11.1 19.2 4,3
Central Offfce Staff N 8 * 16 8 ? 21
: ' ‘ X 23,5 17.0 17.8 26.9 23.9
Board of Bducation N 1 0 2 1
o 2 2.8 v.0 4.4 3.8 141
‘Principal ¥ 4 13 3 3 19
SR . § 11.8 13.8 6.7 19.2 1.6
- ‘Teachers N 9 21 8 1 28
T b4 26.5 22,3 20.0 3.8 27.3
Citizens N 2 2 5 0
O e a b 4 5.9 2.1 114 0.0 0.0
= More Then One N 3 14 3 3 12
SR X 8.8 14.9 13.3 11.5 13,6
2. Unknown N 3 . 3 2 2 1
A 4 8.8 3.2 4.4 1.7 11
v Unmarked N 2 10 5 2 6
R X 5.9 10.6 ‘111 7.7 6.8
Table 13

Principals’ Perceptions of tha Degree of
Influence Exerted by Six Sources in the
Adoption of Minority Culturds

Much Some Little MNone Unknown Unmrke?l

6 .

Superintendent N 7 8 8 5 Q
X 20,6 235 23.5 14,7 0.0 17.6
Central Offlce N 8 10 4 [ 0 6 -
¥ 235 29.4 11.8 17,6 0.0 17.6" - -
Board of EBducation N 2 ' 8 6 2 : 7 :
: X 5.9 26.5 23.5 17.6 5.9 20.6 -
Princtpal LA § S 1 2 0 0 6 .
T 2.4 4401 5.9 0.0 0.0 17.¢6
Teachers N 15 10 5 0 0 3
X 471 2%9.4 14.7 0.0 0.0 8.8
Cltizens N 2 6 12 ? 0 T
: y 5.9 171.6 35.3 20.% 0.0 20,6
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Table 14

Prineipals' Perceptions of the Degree of
Influence Exerted by Six Sources in the
Adoption of Drug Abuse Programs

" Much Some Little None

Unknown  Unmarked

‘ "Sup;ertntendent

N 28 k] 9 8 2 14
S X 29.8 3s5.1 9.6 8.5 2.1 14.9
~ Central Offfce N 25 15 8 22 3 21
A X 26,6 16.0 8.5 23.4 3.2 22.3
- Board of Fdueation N 10 26 21 16 2 19
e X 10,6 27.7 22,3 17.0 2.1 20.2
Principal N 35 kk} 10 1 0 15
- X 37.2 35.1 10.6 1.1 0.0 16.0
Teachers N 39 29 16 0 0 10
- . X 41.5 30.9 17.0 0.0 0.0 10.6
Citizens N 20 8 27 23 12 4
' £ 213 8.5 28,17 24,5 12.8 4,3
Table 15
Principals' Perceptions of the Degtee of
Influence Exerted by Six Souxces in the
Adoption of Family Life or Sex Education
Much Some Little None Unknown Unmatked
Superintendent N 13 17 7 1 0 7
X 28,9 37.8 15.6 2.2 0.0 15.6
Central Office N 15 7 3 11 0 9
. ) £ 33.3 15.6 6.7 24.4 0.0 20.0
i Board of Education N 5 16 10 5 0 9
LA X 11.1  35.6 22,2 11.1 0.0 20.0
Principal N 2 14 4 0 0 )
: T 46, 3.1 8.9 0.0 0.0 13.3
Teachers N 18 1l $ 0 0 ?
T 40U 24.4 20.0 0.0 0.0 15.6
. Citizens N 9 12 9 3 2 10
: Y 20.0 26,7 20.0 6. 4.b 22.2

45

Full Tt Provided by ERIC.




Table 16

Principals' Perceptions of the Degres of

Adoption of Career Education

lafluence Bxerted by Six Sources in the

Much .- Some Little None

 Super1ntend¢nt

N 5 13 4 1 1
. . £ 19.2 5%0.0 13.4 3.8 3.8
- Central Office N 9 6 2 3 1
- : X 34,6 231 2,7 1.5 3.8
Board of Education N3 k| 9 s 1
. : ¥ 11,9 11,8 3.6 1%9.2 3.8
Principal N 10 9 2 1 0
Lo 1 3815 3416 7.7 3-8 0.0
Teachers N 6 10 7 1 0
L 2 23,1 38.% 26.9 3.8 0.0
Citizens N 1 2 10 8 . 1
: X 3.8 7.7 38.% 30.8 1.8.
Table 17 :
Principals® Perceptions of the Degree of o
Influence Exerted by Six Sourcea in the :
Adoption of Process Science -
]
Much - Some Little Nons Unknown  Unmarked
Superintendent N 12 29 12 12 1
2 136 33.0 14.8 13.6 1.1
Central Office N 28 11 2 U 3
y 3.8 12,8 2 25.0 3.6
Board of Education N 1 13 22 21 7
) 2 11 14,8 25,06 23,9 8.0
Principal I ¥ 32 4 0 0
X 42,0 36.% 4.3 0.0 0.0
Teachers N 42 26 9 0 0
T oarr o 29,8 10.2 0.0 0.0
Citizens N 0 5 13 40 ]
4 0.0 S.7 14,8 45,5 6.8
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Table 18

Principals’ Perceptions of Staff Involvement with
- ¥ive CUtricular-Type Progranms

Some

Unzarked ‘~f

Full Tt Provided by ERIC.

All  Most Few
Teachers Teachets Teachers Teachers
Involved Invelved Involved Involved
 Minority Cultures N 8 1 12 ? 0
Drug Abuse N 20 19 3 18 -0
4 21.3 20,2 39.4 1%.1 0.0
Fam{ly Life N 10 12 14 9 0
: X 22,2 26,7 i, 20,0 0.0
Career Education N 9 4 7 5 1
e L4 34,6 15.4 26,9 19,2 3.8
7 Process Science N 18 22 41 ? Q
: : X 20,5 25.0 46,6 8.0 0.0
Table 19
Principals' Perceptions of Teacher Receptiveness to
Five Curricular-Type Prograns
Very Fairly Not
Well Well Well Well Poorly
Recefved Received Received Received Recelved Unmarked
Minority N 2 9 20 2 b 0
Cultures X 5.9 26.5 58.8 5.9 2.9 0.0
Drug N 13 44 k) | 5 -0 1
Abusge X 13.8 46.8 33.0 5.3 0.0 1.1
Family N 7 22 13 2 1 0
Life % 15.4 48,9 28.9 4.4 2.2 0.0
Career N 4 9 10 2 0 1
Education X 15.4 34.6 38,5 1.7 0.0 3.8
Process N 13 36 34 5 0 0
Selence 4 14.8 40.9 38.6 5.7 0.0 0.0
&7
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Table 20

Principals' Perceptions of Change Reéquired of Tesachers
) by Five Curricular-Type Prograns

Much Some Little None Unmarked'7"f§

Minority Cultures

N 2 18 10 4 0
~ % 5.9 52,9 29.4 11.8 0.0
Drug Abuse N 2 48 37 6 1
X 2.1 51.1 39.4 6.4 1.1
Family Life N 5 24 15 1 0
X 11.1 533 33.3 2,2 0.0
‘Career Education N s 10 10 0 1
, Y 19.2 38.5 8.5 0.0 3.8 .
. Process Science N 47 36 4 1 0
X 53.4 40,9 4.5 141 0.0
Table 21

Principals’ Perceptions of Preservice Tratntng Provided Before Implementation
: of Five Curricular-Type Programs

ff Highly Some, but Totally
: Adequate Adequate Inadequate Inadequate Unmarked

Minority Cultures N 1 16 8 9 0
X 2.9 47.1 23.% 26,5 0.0
. Drug Abuse N 4 39 39 10 2
L 4 4.3 41,5 41.5 10.6 2.1
2 Family Life N 5 25 12 2 1
R X 11.1 55.6 26.7 4.4 2.2
o Career Education N 1 12 9 2 2
S X 3.8 46,2 3.6 7.7 7.7
g Process Science N 8 41 33 L) 1
i 4 9.1 46,6 37.5 5.7 1.1
48
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Table 22

o Principala Perceptions of Inservice Training Provided After Implementution
Of Five Curricular-Type Programs .

Highly Some, but Totally
Adequate Adequate TInadequate Inadequate Unmarked

" Minority Cultures

N 2 14 11 7 0
B 4 5.9 41,2 32.4 20.6 0.0
“=Drug Abuse N 2 43 36 11 2
T ' X 2.1 45.7 38.3 11,7 2.1
- Family Life N 3 24 14 3 1
e , 4 6.7 53.3 31,1 6.7 2.2
. Career Education N 2 11 ? 4 2
Lo X 1.7 42,3 26,9 15.4 1.7
Process Science N ? 42 31 7 1

4 8.0 47.7 35.2 8,0 1,1
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Table )

Prineipels’ Percoptions of Proposers of
rm';mum {mm to rmoml

hups:o’ . Dltfexen~

fs00icnal  Volumteor tiated  Elemsatery
Progran Addes $ftaffing  Outdance
. Superiatendent 1 2 2 3 s
: o ] 19.% 2.4 16.8 19.3
“Contenl Ofifes Staft ] 13 é 1 3
N : ] 11.7 1.9 6.2 14
_Bosrd of Tusativa » 1 0 4 ¢
Ll ] 8 0.0 Q.0 0.0
Prinsipal | | 40 2?7 [ ] 14
S 4 3.3 5.3 1.3 Ny
Teachore n 31 ? b} 3
: . ' 1‘0‘ 9.3 60: ,n’
Cltinena ] 0 12 0 ¢
; ) 4 0.0 15,8 0.0 0.0
: Mors Than Ous ] 13 14 4 ¢
e § 10.2 18.4 3.9 14,6
Uakaowa ] 7 1 0 3
o 4 5.3 1.9 0.9 1.3
Vamarksd ] ¢ ? 2 3
: X 4.7 9.2 12.3 ‘n’
Tadle 24
Principale’ Percoptions of the Degres of
Influence Zxerted by 8ix Sources in the
Moption of Paraprofessional Progtens
— . o 2 _J
Huch Boms Little ome tUnknown Unmarkid
Superintendent | It 44 ] L 2 20
:'. ‘ ”n’ “l‘ 6-2 3-’ 11‘ 1’!. ’
Central Office R D 28 ] 1 30
A T 15,6 21,9 70 234 8.6 3.4
2o Board of Rducation ! 33 26 2 10 2
‘Prinesipal L 23 b 0 3 1
) ' 65.6 1’-’ I‘ 0.0 203 110,
Teschers & 38 4 0 2 19
‘ 2 %0.0 3. 3l 0.0 1.6 14.4
Citisene 1 14 )] kT 19 1
L 6 10,9 211 297 14,8 .7
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Table 25

Principals’ ?orcoptlono‘o! tha Degrae of
tnfluence Exertead by Six Sources in the
Adoption of Voluntear Aides

Huch Scme Littls None Unknown

~ Supetintendent

N 8 14 Y B ¥ 3
- Centeal Office N 12 16 7 23 1
T 158 211 9.2 30,3 1.3
- Boeard Of Rducation N2 S 17 k)| S
: . ; 4 2.6 6.6 22.‘ QO.B . 6.6
-Peincipal " on 13 2 0 0
X &1 19,7 2,6 0.0 0.0
Teachets N 23 29 11 1 0
T 32,9 38,2 14.8 1.3 0.0
- Citizens N 17 17 8 17 1
T 2.4 22,4 10.% 22.4 1.3
Table 26
Princtipsls' Perceptions of the Degree of
Influence Exerted by Six Sources i{n the
Adoption of Differentisted Staffing
2
Much Some Littia None Unknown
" Superintendent N 5 k) 1 1 0
T 31,3 4.8 6.2 6.2 0.0
Cantral Office N 9 5 0 L) 0
 § 0.0 131.3 0.0 1.3 0.0
Bosrd of Education N 0 3 3 3 0
“r . : 0.0 18.3 18‘8 1818 0.0
- Priacipal N 12 2 0 0 0
T 15.0 12,8 0.0 0.0 0.
Teachers N 9 3 0 0 0
£ %0.0 3.3 0.0 0.0 0.0
Citizens N 0 1 2 ? 0
 § 0.0 6.2 12.% 43.8 0.0
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Table 3}

Principala’ Perceptions of tie Degree of
Influenée Exerted by 8ix Sourcas in the

‘ Adoption of Elementery Guidshcs Programs

B e = '

:ﬁ §1'i 2 _ Huch - Soms Littls None Unknown

vSQpﬁrintcndont

N 20 ? L 2 0
AN 2 48,8 114 12,2 49 0.0
‘Contral Office ‘N8 9 s 9 1
S 1 146 22,0 122 22,0 4.9
Board of Education N 8 10 8 é 3
o T 121 244 19,3 14,6 1.3
Principal N 23 7 4 1 0 )
! P 81,0 114 9.8 2.4 0.0 9.8
Téschers N 1 " [} 3 1 5
: S} O BT 1% | 12.2 1.3 2.4 12,2
‘- Cltisens N 2 3 11 12 2 i1
= ’ ‘19 7'3 2618 29:3 ‘59 26!8

Table 28

Principale' Perceptions of Staff Invoivement with
Four Practlces to Personnel

All Most Some Few
Teachers Teachers Teachars Teachers
Invelved Involved 1Involved Involved Unmarked

Paraprofessional

; N e 30 17 9 0 - i

Peogram 3 56.3 23,4 13.3 1.0 0.0 S
Volunteer Aldes N 16 20 24 135 1 R
- | 21.1 26.3 .6 19.7 1.3 e

Difterentiated N 5 3 5 3 0
Staffing X .3 18.8 3.3 18.8 0.0
Elezentary Guidance N 20 8 ’ 6 0

} x 48.8 1%.5 17.4 14,6 0.0
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Table 29

Principals' Parceptions of Teacher Receptivaness to
Pour Practices Related to Personnel

O — R — o

Very Yairly Not :
Well Weil Well Well Poorly SR
Received Recelved Received Received Received Unmarked
Para N 94 26 7 1 0 0
rofessional X 73.4 20.3 5.5 0,8 0.0 0.0 -
Togrem 4
Voluntaer - N 30 2 30 k] 0 0
Aldes X 9.8 28.9 27.6 1. 0.0 0.0
T Differ< - N 3 1. 5 ¢ 0 0
- etiated 4 18.8 43,8 7.5 0.0 0.0 0.0
Stafting ;
. flempntary N 13 12 11 2 0 1
GuldtnCI 1 - 36!6 2943 2608 ‘o’ 0-0 ,l‘ -
Table 30

Principals' Perceptions of Change Requived of Teachers
by Four Practices Related to Personnel

e

it

——

o

Much = Some Little None. Unmarked
" Paraprofessional Program N 26 16 23 3 0. .-
Volunteer Aides N 5 &7 18 6 [
_ Y L6 618 237 7.9 0,0 :
Differentidated Staffing N S 9 2 0 0 s
t .1 860 12,5 0.0 0.0 -
Elementary Cuidance N 1 2 14 2 LU
2 7.3 %3 3.0 4.9 0.0-
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Tabla 31

lnetpclt’ hrccptton of Pr“orvtcu Tratolog Provided Bc!on farlemintation
cf Your Practices Related to Personnel :

Hiihly o Soms, but  Totslly
- Mequate  Mequate  Inadequate lnadequats  Unaarked

mmofmtom o 4 71 4 8 4
'fo‘r‘. ST 31 5%.5 32,0 612 3.1
Vo;untur Mdu ¥ 1 k)| 3 - ) 1
§ 1.3 40.8 48,7 1.9 1.3
_Nuugntnnd ¥ 0 z 0 0
Stafting 4 0.0 87. 12,8 0.0 c- 0.0
Elenentary N 1 9 3 0
Guidance 3 2.4 63 4 22,0 12.2 0,0
Table 32

Principala' Perceptions of Inservice Training Provided After Iepleémentation
- of Four Practices Related to Personnel

4

Highly Some, but Totally
Adequate Adequate - Inadequate Inadequate Unmarked

:’;:fnrnpro!esnionil

: N ) 12 40 8 , 2
.- Program ¢ 4,7 56.3 n.; 6.2 1.6

,»Voluntclr Adden N 1 32 32 8 3
- b4 1.3 42.1 42,1 10,5 3.9

o 'bi!rprentlatud ] 0 18 1 0 ¢
I Stefting X 0.0 93.8 6.2 0.0 0.0

“" Elementsary N 2 25 11 ;) 0
% 4.9 61.0 26.8 1.3 0,0

‘Zqudlnc‘
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$ix Programs Re

Table 33

Priscipals' Porca{tiono of Proposera of
ated to Instruction

Study

-y
8
5o Supetintendent N 3 2 14 i
A . Z 302 U-U *-‘ 19!? 018
220 Central Office Staff L} 0 1 13 ¢
: ) 1 0.0 2.2 2.2 1.1 0.0
Board of Rducation N 0 H] 1 0
b 4 0.0 0.0 0.0 1.4 0.9
Principal N 22 13 4 26 29
S 2 23,2 28.) .1 36.6 3.4
. Teachers N 24 20 5 63
=+ Clvlzens N ¢ ‘ 0 0 0
: X .0 0.0 0.0 0.0 0.0
Mors Than One N 6 3 4 8
B b 4 6.3 6.5 6.7 5.6 14,6
Unkaown N 5 2 1 3
X 5.3 43 4.4 4.2 2.4
Unmarked N 10 3 3 ¢
£ 10.5 6.5 6.7 4.2 7.3
Tabla 34
Principals' Perceptions of the Degres of
Influence Exerted by S5ix Sources in the
Adoption of Tutorial Programs
Much Some Little None Unkoown Unmarked
Superintendent N 3 18 12 41 3
: b | 3,2 15.8 12.¢ 43,2 3,2 2.1
Central Offics N 10 11 L} ] |
) | ¢.0 10,5 1.6 41.4 1.1 9.8
~Board of Education N 1 12 50 9
b 4 0.0 1.1 12,6 52.6 8.5 24,2
Principal N 49 26 3 0 0 17
: ¥ S1.6 27.4 3.2 0.0 0.0 17,9
Teachers N 6 23 -0 1 0
E T 64,2 24,2 0.0 1.1 0.0 10,5
- Clitizens N 0 4 12 42 14
4 0.0 4,2 12.% §4.2 14,7 24,2




Principsls’ Perceptions of the Degree of
Infiusnce Exerted dy Six Sourcee in tha

Table 33

Adoption of Unstructured Tine

Much Some Little None Unknown - Unmarked
Supsrintendent N o1 9 8 1 3 8
.Central Office N 1 S 7 0 2 11
o 2.2 10,9 15.2 43,3 4,3 23.9
- Board of Rducation N0 0 S 28 3 11
o : X 0.0 0.0 10.9 54.3 10.9 23,9
- Principal N 28 15 2 0 0 4
0 ) A ‘ 5‘33 3206 ‘03 0.0 0.0 8.7
" Teachere N 29 112 1 0 0 4
: T 630 26.1 2,2 0.0 0.0 8,7
Citizens N 0 2 4 24 S 11
4 0.0 4,3 8.7 $2.2 10.9 23.9
Table 36
Principuls' Perceptions of the Degres of
Influence Exerted by Six Sources in the
Adoption of Independent Study
Much Some Little None Unknown Unmarked
Superintendent N 6 9 10 13 2 ]
' £ 133 20.0 22.2 28.9 .4 11.1
Central Office N 3 ? é 20 1 8
X 6,7 15,6 13.3 44,4 2.2 17.8
Board of Education N 1 4 10 18 S ?
X 2.2 8.9 22,2 40.0 11.1 15,6
Principal N 26 11 ) 0 0 4
X 57.8 2.4 8.9 0.0 0.0 8.9
- Teachete N 3 7 3 1 0 3
X 68,9 15.6 6.7 2,2 0.0 6.7
Citizens N 0 S 8 19 6 7
X 0,0 11.1 17.8 42,2 13,3 15,6
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Teble 37 N

Principale’ Percaptions of the Degrea of
Influence Exarted by Six Sourcas in the
"~ Adoption of Behavioral Objectives

R R e e et
e e

= ——

Much Some = Little None Unknown Unmarked

,Suéarintcndont

N 21 26 L 9 0 9
R 1 29.6 38.6 8.5 127 0.0 0.0
Central Office XN 13 10 (3 25 1 16
Board of 2ducation R o0 8 16 23 8 16
G ' I. 0.0 1) 22,5 32.4 11.3 22,8
Principal N 38 22 2 0
ST T 553 1.0 2.8 1.4 0.0 11,3
Teachers N 29 20 11 2 0 9
S 2 408 28.2 15.5% 2.8 0.0 12,2
Citizens N 0 3 12 1 9 16
2 0.0 4,2 16.9 43,7 12,7 22,5
Table 38

Principals’ Perceptions of the Degree of
Influence Exerted by Six Sources in the
Adoptfon of Individualized Instruction

Much Some Little None Unknown Unmarked

- Superintendent

N 19 rE 15 11 ] 22
X 21,1 25.¢ 16.7 12.2 0.0 26,4
i+ Central Office N 11 12 9 29 k| 26
s r 12,2 13.3 10.0 32.2 3.3 28,9
Board of Education N 2 13 23 19 8 25
S ) 2.2 14.4 25.6 21.1 8.9 27.8
Principal N 58 19 0 ] ) 16
3 61.1 21,1} 0.0 0.0 0.0 17.8
Teachers N 8?7 18 2 0 0 13
T 63.3 .20.0 2.2 0.0 0.0 14.4
Citigens N 1 12 14 29 -8 26
- 4 1.1 13,3 15.6 32,2 8.9 28.9
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Table 3%

Principale’ Perceptions of the Degree of
Influenca Exerted by Six Sources in the
Adoption of Interest Canters

Much Some Little None Unknown Unﬂﬂe’d_yif

3 Superintendent 9 v 34 3 3 25 : i

N
. 1 7.3 138 27.6 8.8 . 2.4 20,3
"~ Central Office N 6 18 18 44 ] 2
, ; : X 4,9 14,6 14.¢ 35.8 4,1 26,0 -
- Board 0f Education N 1 4§ 18 34 17 29
Ptincipal N S 48 7 0 0 14
1 43,9 139.0 .7 0.0 0.0 11.4
Teéachers N 88 22 -0 0 10 =
, Y 1.8 12,9 aih 0.0 0.0 8.1.
Citizens N 1 3 20 52 15 30
X .8 4,1 , 16,3 42,3 12,2 - 2840
Table 40

Principaie’ Perceptions of Staff Involvement with
$ix Practices Related to Instruction

All Moat Some Few
Teachers Teachara Teachers Teachers e
Involved Involved Involved Involved ~ Unmarked °

Tutorfal Progran N 4 23 LT/ 20 0

X 4,2 24,2 50,5 1.1 0.0"
Unstructured Time N 8 11 17 10 0

X 17.4 23,9 31.0 21,7 0.0
Independent Study N 3 12 20 10 o

4 6,7 26.7 44,4 22.2 0.0
Behavioral Objectives N 32 20 17 2 0

4 45.1 28.2 23.9 2.8 0.0
Individualized N 33 17 28 12 0
Instruction X 36.7 18.9 il.1 13.3 0.0
Interest Centers N . 45 16 0

X 19.% 30.9 36.6 13.0 0.0
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Table 41

Principsls' Perceptions of Teachet Recaptiveness to
stx Practices Related to Instruction

Very ) Palrly Not )
Well Well Weil Well Poorly »
Recoived Recefved = Recaived Received Received = Unmarked

“futoetal 19 a2 12 1

R 1 0
b Pras“ﬂ b 20,0 44,2 3.2 1.1 1.1 0.0
“ Un#tructured N ' 16 21 2 1 0
: Til‘ g 13.0 3‘-8 ‘5-7 4-3 2.1 0-0
<-Independent N 2 18 21 4 0 0.
“ Stud l ‘n‘ 40-0 46.7 8.9 0-0 0.0
-~ Behavioral N 20 36 ? 3 1
-~ Objectives X 5.6 28,2 50.7 9.9 4,2 1.4
s IndividualizedN 21 3% k)| 4 0 0
“rInstructfon X - 23,3 37.8 3.4 4.4 0.0 0.0
“-Inteateat N 36 49 s 2 1 0
;- Centers z 9.3 39.8 8.5 1.6 0.8 0.0

Tadble 42

Principals' Perceptions of Change Required of Teachers
by Six Fractices Related to Instruction

Mueh ~ Some Lictle None Unmarked

: Tutorial Program

18.7  56.1 18.7

N 0 % 3 5 0
: ) X 0.0 5.8 38,9 $.3 0.0
©7 Unstructured Time R 1 25 9 1 0
L ; 2 23.9 543 19.6 2.2 0.0
“lndependent Study N 6 24 12 3 0
. Behavioral Objectives N 26 38 7 0 ¢
7”[," : N . 1 36.6 V53.5 9-9 °n0 0.0
Tadividualized Instruction X 5 26 b o 0
“laterest Centers N 23 69 23 6 2
L . £ X 4.9 1.8
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Table 4)

Principals' Perceptions of Preservice Training Provided Before Implementation
of Six Practices Related to Inatruction ‘

Highly Soma, but Totslly :
Adequate  Adequaie  Inadequate  Inadequate Unmarked -

Tutoriai Program N 1 19 45 9 1 ke
’ l.l 4!'1 ‘7.4 915 1‘1 AR T
Unstructured Time N v} 23 16 6 1
' b4 0.0 50.0 34.8 13.0 2.2
tndependent Study N 0 17 20 7 1
‘ 4 0.0 3.8 44,4 15.6 2.2
Behavioral N 8 n 30 2 0
object‘vﬂi 4 11.3 4347 42,3 2.8 0.0
{ndividualiged N 9 46 31 4 0
Instruction X 10,0 51.1 35,4 4.4 0.0
Interest N 3 69 43 6 2
Centers X 2.4 56.1 15,0 4.9 1.6
Table 44

Principals' Perceptions of Inservice Training Provided After Implementation T
of Six Practices Related to Instruction

Highly Some, but Totslly L
Adequate Adequate Inadequate Inadequate Unmatked

Tutotial Program

N 2 41 30 o 1.
» X 2.1 43.2 1.6 2.1 1.1
Unstructured Time N R 16 22 6 1o
‘ H 2,2 34.8 47.8 13.0 2,2
Independent Study N 1 19 16 8 1
2 2.2 42.2 35.6 17.8 2.2
_Behavioral N 6 26 %N 2 C0e
Objectives % 8.5 36.6 52.1 ~ 2.8 0.0
Indfvidualized N 7 49 30 4 0
~Instruction X 7.8 $4.4 333 ‘14 'Ono :
- Interest Ceénters N 3 10 kL 14 2.0
B ‘ X 2.4 56.9 27,6 11.4 - e
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Appandix ¥

Materiels Related To Instruction




Table 45

Principals’ Perceptionu of Proposers of Five Types
of Materials Related to Instruction

Computer . L
Asdisted Programmed Learning Teaching Dial
Instruction Instruction Packages Machine Access
Superintendent N 1 6 3 6 0
X 50.0 7.1 3.8 15.8 0.0
Central Office N 0 11 4 7 3
Sctaff 2 0.0 12,9 3.1 18.4 0.0 .
Bosrd of Education N 0 1 0 0 0
2 0.0 1.2 0.0 0.0 0.0
Principal N 0 k1) 17 12 0
X 0.0 41,2 21.8 1.6 0.0
Teachsrs N 0 19 41 5 0.
X 0.0 22,4 52.6 13.2 0.0
Citizens N 0 0 0 0 0
X 0.0 0.0 0,0 0.0 0.0
More Than One N 1 8 [} 6 0.
4 50.0 9.4 1.7 15.8 0,0
Unknown N 0 1 b 0 Qe
1 0.0 1.2 1.3 0.0 0.0
Unmarked M 0 4 6 2 0
X 0.0 4,7 1.7 5.3 10,0
Table 46
Peincipals' Perceptions of the Degree of
Influence Exerted by Six Sources in the
Adoption of Computcr Assisted/Managed Instruction
, i
Much  Some Little None Unknown
Suparintendent N 2 0 0 0 6
‘ :  100,0 0.0 0.0 . 0.0 0.0
Central Office N 0 0 1 1 0
o ' X 0.0 0.0 50.0 50.0 0.0
"Boaxd of Education N 0 0 0 0 0
i X 0.0 00 0.0 0.0. 0.0
. Prineipal N | 1 0 0 0
RN $ 50.0 Ss0.0 0.0 0.0 0.0
Teathers N 1 1 0 o 0
S Y 50,0 50.0 0.0 . 0,0 .0.0
. .Citizens N O 1 0 1 0
LR 4 0,0 50.0 0.0 0.0 0.0 .
1)
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o e
Priootoale’ Parcaptions of the Digres of

. Mobtien of Programsed Tustructton

- Tofluence txerted by Six Soureds in the

Mich Sose  Little None

s

~ Unknown quntk¢§f4; g

Woon g
163 20 20,0 16,8
TSR ShEE 1

13-9 l‘ll 5.9 ‘1!2
& 8

teal Oftice
of Bdusatton
529 294 3.3 2.4
, 28 -8 0
3.6 254 3.9 0,0
S Y | (T
- ‘3.5 8.2 9.4 “.’

BT E IO SO UV POT R A
.
b

, ;)
9.4 20,0 38,8
3 2

Table 48

e s Influence Exerted by Six Sourcas in the
S Moption of Learntng Packages

- Principals’ Perceptions of the Degres of

e

Much  Bome  Litele Nors

IR Y

eftntendent : ;
SR 10,3 - 31‘8 )

VU 0 Z K e e




Table 4

Principats' Perceptions of tha Degtee of
Influsnce Exarted by Bix Sources in tha
‘ Adoption of Teaching Hachinss

Much  Soms  Little  Nome Unkngﬁﬁf;UviArkéé

108 6 )

6.3 214 15.8 1.9

3 L 11 -
1,12 13-2 . ’Q’ 2’09
6 4 § 11

0,0 10.3 E 2;-‘ 2509

18 0 - 3 0
47.4 26,3 13.2 - .0

16 10 0
42,1 26,3 10,8 0,0
.0 - 2 i
0.0 3.3 19 W1

. sﬁpquﬁtcndon;
Cantral Off1cs
Board of lducctlo§ 
Principsl |
Teschete

Tz 3y 2 LA L P Rk .

o Cigl:dni :

L Tebleso G
Principale! Perceptions of the Dagree of
- Tnfluence Exerted Ly Six Sources {a the

. - Adoption of Dial Accesy : S
o L  1i7 7;=;L?f;;, e

;li:fnhch' Some CLittle  Nons

i Supérintendent
‘f?“1¢§dtt§1‘0ff1ei' '
l»:loat@ybl ZduCAtlon

U
-

O OO LS D e

Q0 eb1 00 00
0.0 0.0
L S
N  11(3~j"
ok -';“~ = : 'l S
gfq;"jj.sr “‘3 13 ?:33'3 f:?l
0.0 35,3 333 NI
0 0 1000 -

-

Ak

™

R I T
bad
<
Al
ad.
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Tablc 51

Prtnc(pah' Percaptions of Staff Invelvement with -
five Types of Hatcrtalt Related to lnatruetioa

All Most Soma Yev
Teachers  Teachers Teachars Teachers :
~Involved Involved Involved Involved Unsarked

Co-putnroAlstctad N 1 0 0 1 0
Instruction £ s0.0 0.0 0.0 0.0 0.0
,Pro;zuanud Instruction ¥ 11 14 8 2 0
‘Lelrnln; Ptckt;ot N 5 i M 28 0
Toachtng Hachine LS 4 6 10 18 0

X 10,5 15.8 26,3 47.4 0.0
Dlai Accoal N. 0 1 2 0 0
v . . 0.0 313.3 66.7 0.0 0.0

rablo 52
Princlpall‘ Perceptions of Teachar Receptivenesds to
o : rlvu Types of Materials Related to Instruction o :
Vety »rai:ly ot
~ Well Vell Well Well Poorly

 Received  Recelved Recelved Recelved Recelved Vamarked

Couputer— 0o r RO 0

N o0 _ 0 0
Assieted 4 . 0,0 0.0 100.0 0.0 0.0 0.0
tastroetion - : ;
Prograsmed N . 20 .1 33 L 0 - 0 -
‘Inateuction X 23.5 31.8 8.8 5.9 0.0 0.0
&4 N 10 27 n 1 } S0
B FERS ¥ 1% SR Y 3 42 - - %.0 1.3 0.0 -
N8 13 o 45 N 5 S SR ¢
" SN & 7 ) - 34.2 9.5 10,5 - 2.6 0.0
SN0 -2 1 0 0 0
X 6.0 - 66.7 333 6.0 0.0 6.0




' Tublo 53

Ptincipoli' Parcaptions of Change
by Five Types o Matortalo Rel

ﬁuch ' Sohck

Requtrcd of reichafc
od to tnstfue;ioﬂ

i:COIputOr—Allithd Inlttuetion ,
- ,Ptogran&ed (nittuctlon

; tcarnlns Pdekugec

' ,; chehlnl Hachtuc

u,;
1
N

i.
N

X

N

X

]

3

30,0
- Ad

;?‘,

S 0"'
32 1

~‘1,0 R
) O

5.3

6 0 3
[  %°'

Petggptiont ot Prt

Tabio 54

arvien: Irdinihg Providcé Bsfore
Mgtortals Related to fastruct ot

' A4Q§uit9

'Conputcr-Allittld

mapier

30,0
o M
CoSLe
9
R 1 Y
L A
‘ ‘65~8~*7 ‘
‘ 33-3 o8

-

0.
;2] ;

-
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Table 3%

, l@itrshly‘ Some, but  Totally : .
Mequate  Mequate  Insdequate  Inadequite Unsarked

Conputer-Aauisted 0 1 1

N ; 0 0
Instruction £ .00 - 30,0 50.0 6,0 0,0
Frogramed K- ) 8 3 0
Tastruction -3 16 50,8 3 5.9 0.0
Lesrning A 3 n n 10 - 1

Feaching N 0 22 12 4 0
Hachiae - R 0.0 1.9 3.6 10.5 0.0

Dial Access N 0 1 2 0 0
B X 0.0 333 66,7 0.0 0.0
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~ Two Other Practices




 table 56

Principels’ rérccbum of Propossts of
- -Two Other Practices ,

Wiere  Specdfle
Teaching ~ learndng
- bisability -

Central Offtes Staft
Board of Tducation

24 52 24 2 2 22 24T DU T SUK 20 X I LIS

 feble 97

R r:;@ex;@xi' Parceptions of the Degres of
Iafivence Exerted by Six Sources ip the
- Adoption of Micre Teaching

Mich  Some Littls Nane

) L | B 3 1

40.0 - 28,0 . 8.6 8.0 .

& 8 0. . .

16,0 32,0 0.¢ 4.0

S R R 6 2
0.0 28,0 20,0 A0

18 008 0- 0
60,0 32,0 0.4 0.0 3

W0 120 S0

Supsrtutandent
entral Ofttce
poatd of Kucetion

TR T
[
w

T




Tabh 58

Pttneipcln' Vorccpttonc of the Degres ot ;J
Influence Bxestad by Six Sources in the
-~ Moption of Specific Learning Dieabilities

ith Some Litels

1 16
- 33,3 aa
- 12,8 . AR
16 15 19
2.2 20,8
S0 4 0
21,8~ 3.6 ¢
LT R
A4 11,1
10 14 ,

| 'sﬁpdriﬁtcndoh:'
Y Conteal ottico 
| Board of Bducation
; Ptineip&l - o
L QTcAchorc ,
citilcnn

IIEIEIREZICE I EZ IR
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B ?rincipals' ?cteoytioul of Stalf Iuvolvenant uith i7,‘:[
: . Two Other Practices ; f

'm
- Teachers Teaehcrc Tcnchct!
Tovolved  lavolved Involvad

4 s
160 e uo
AL e -2
153 = .;6,.7; 38¢9




Table 60
Prtnctpalo' Petcoptions ot roachir lacapttvonoal to
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